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ABSTRACT
Factors Affecting Enrollment and Retention at The Church of Jesus Christ 
Of Latter-Day Saints S t George Institute Of Religion
by
John S. Naegle
Dr. Dale G. Andersen, Examination Committee Chair 
Professor of Educational Leadership 
University of Nevada, Las Vegas
The purpose of this research was to Identify those factors that Influence 
the decision of young, single, adult members of The Church of Jesus Christ of 
Latter-Day Saints ages 18-30 to t>e Involved or not In the Institute program.
For Institutes to be effective In their charge to Involve all young, single 
adults It would be helpful to understand why potential Institute students do one of 
the following:
1. Enroll In and complete an Institute class.
2. Enroll In and stop attending an Institute class.
3. Do not enroll In an Institute class.
Because the Church Educational System was asked to Involve all young, 
single, adults In the Institute program, matriculated and non-matriculated 
students were Included In the study.
A sunrey was administered to a random sample of 225 people In the
III
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above categories. One hundred seventy-seven surveys were completed and 
returned. In addition, a personal interview was conducted with two Individuals In 
each category.
It was found that young adults who enrolled and completed an Institute 
class wanted to study the scriptures, follow the counsel of the Prophet, balance 
secular and spiritual learning, and prepare for the future. They had strong 
personal religious beliefs and applied It In their lives. Those who enrolled In and 
stopped attending cited conflict with school or work, and lack of time as their 
reasons. This group were not as strong In their personal religious beliefs and 
practices. Over 45% of those who did not enroll listed work and time as their 
main reason. Others listed lack of desire or Interest. They were not as strong In 
their personal religious beliefs and practices.
It Is recommended that an extended schedule of classes would be one 
way to Involve more students. Student leaders could keep In contact with those 
who stop attending and ecclesiastic leaders could Invite and encourage each 
young, single adult to participate In the Institute program.
IV
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CHAPTER 1
INTRODUCTION 
Historical Relationship of Education and Religion
To understand the evolution of the relationship between education and 
religion, It Is necessary to look back In history. While this relationship will be 
covered In greater depth In Chapter Two of this study a brief ovenriew Is 
presented here.
As the sun set on the classical age, the Middle (Dark) Ages which formed 
the link between antiquity and the beginning of our modem age began. This era 
dates from when Constantine founded Constantinople. The Pope and Rome 
filled the void after Imperial power failed In the West, and Christianity became the 
sole legal religion. Religious wars became the order of the day, and threats of 
excommunication brought fear to the masses. If people would not convert to 
Christianity, they would be slaughtered. Charlemagne ordered such atrocities 
but was also responsible for an early linkage of education and religion through 
the founding of Cathedral Schools. Higher education was kept alive In 
monasteries and was limited to preparing leaders for law, teaching and the 
clergy (Grosvenor, 1977). After Charlemagne died feudalism took root.
Invasions from the Vikings and other Northem tribes took place. Fear of these
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2invading barbarians caused people to seek out churches for asylum, because of 
the barbarian superstitious fear of sacred places. Under these circumstances, 
after the fifth century, literacy was largely confined to the clergy.
From the feudal order grew cities, states. International commerce, a new 
merchant class, parliaments, early forms of constitutional government. Important 
technological Innovations and the Reformation started by Martin Luther. These 
factors all helped shape and define the cultural transformation suggested by the 
term “rebirth” or “Renaissance” (Ferguson, 1948). Throughout this period 
education and religion remained closely tied together.
With the arrival of the colonial period In America, the first colleges were 
founded mainly to train ministers and govemment leaders and were run by the 
clergy. In the middle of the eighteenth century, wealthy businessmen started to 
wield Influence and became Involved In founding colleges, altering the direction 
and shaping the mission of higher education. The Increased Involvement of 
businessmen, plus growing religious diversity, made denominational coexistence 
necessary (McAnear, 1955).
As the number of students In such colleges Increased, the number of 
students going Into the ministry declined. In the eariy 1700s the percentage of 
college students going Into the ministry was 50. By 1761 It had fallen to 37 
percent, and by 1801 It was down to 22 percent. In 1836 the revival period 
brought It back to 30 percent, but then a steady decline set In. By 1861 It had 
fallen once again and was down to 20 percent, then 11 percent In 1881 and 6.5 
percent In 1900 (Hofstadter, 1952).
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3From the time of the approach of the Revolutionary War Into the early 
years of the nineteenth century, separation of church and state remained an 
Issue In higher education, initially during this era. Irréligion among college 
students was the order of the day. Another “great awakening," however, brought 
college students back from the atheistic Influences of the day (Shedd, 1938). 
Throughout this period some leaders, most notably Thomas Jefferson, 
advocated for free public education with complete separation of church and 
state. Their efforts were largely unsuccessful.
Sectarian religion became a force In higher education because 
denominations tried to establish themselves and fill the needs of the great Influx 
of people along the expanding frontier. With the exception of a few state 
universities, practically all the colleges founded between the Revolution and the 
Civil War were organized, supported and. In most cases, controlled by religious 
Interests (Bamum, 1969).
While those colleges that were founded on principles other than those 
based In religion struggled for support or failed to survive before the Civil War, 
things changed significantly after the Civil War. The start of the “Industrial 
Revolution" and the accompanying emphasis on economic productivity, the 
funding of heavily endowed Independent colleges, and most Importantly the 
passage of the Morrill Act that provided for the expansion of public, state- 
supported universities marked a new direction of higher education and the wane 
of the denominational era (Hofstadter, 1952).
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4During the eariy 1900s. religion would confront modernism which placed a 
strong emphasis on critical thinking, scientific method, observable factors and 
objective measurements. Curtis Wright (1988) explained that:
“Occidental civilization constitutes a perennial conflict of spiritualities 
derived from comprehensive world views that are as old as the world 
Itself. These world views, which generate truly contradictory and 
permanently Irreconcilable perspectives on reality, are the vertical view of 
mantle supematuralism, a duallstic metaphysics which holds that reality 
not only Includes but transcends the natural order, and the horizontal view 
of sophic naturalism, a monistic metaphysics which holds that all reality Is 
Included within the natural order. The resultant clash of these contrasting 
perspectives Is unfortunate and has polarized virtually all of the world’s 
cultures” (p. 52).
Latter-day Saint (LDS) Emphasis on Education and Reiigion 
Education within The Church of Jesus Christ of Latter-day Saints has 
been stressed since Its founding by Joseph Smith, Jr. In 1830. This focus on 
education In the LDS church Is evident with doctrinal statements like, “The glory 
of God Is Intelligence,” and “It Is Impossible for a man to be saved In Ignorance.” 
(Doctrine and Covenants: 93:36,131:6).
In 1830 Joseph Smith Instructed that books were to be printed so that 
children could be taught In schools. In 1833 he organized and conducted the 
School of the Prophets (Smith, 1977). Just twelve years after the first American 
public high school was established In 1825, Joseph Smith founded a high school
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5in Kirtland, Ohio (Meyer, 1957). The content of the books and the structure of 
the curriculum covered all forms of knowledge. They were not limited to 
teachings about religion.
After the Saints (followers of Joseph Smith) moved to Nauvoo. Illinois, 
which was located on the banks of the Mississippi River, the city soon became 
one of the largest cities In Illinois. It was granted a city charter In 1840 which, 
among other things, established an educational system. Included In this charter 
was a provision for the first municipal university In America, which was to 
supervise the educational program at all levels (Smith, 1977). Again, the content 
of the curriculum did not separate general education from religious education, 
but rather melded them together.
When Brigham Young, successor to Joseph Smith, and his people moved 
West, he Instructed the Saints to obtain a copy of every treatise on education 
they could. The first school was opened three months after the Saints arrived In 
the Great Salt Lake Valley (Bennlon, 1938). The first university. The University 
of Deseret,” was first established In 1849, but It was closed shortly thereafter 
because of a lack of funds. The university was then reopened In 1867 by the 
Provisional State of Deseret. It later became the University of Utah (Berrett, 
1988).
The church opened and operated a number of academies and colleges 
until the Utah and Idaho state govemments became Increasingly more Involved 
In education. At that time, the Church closed Its academies and tumed It
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6colleges over to the state and focused Its resources on religious education 
(Berrett. 1988).
The LDS seminary program, which was designed to provide religious 
instruction for students In high school, was started In 1912 at Granite High 
School In Salt Lake City, Utah. Seventy students were enrolled that first year. 
The LDS Institute program, which was designed to provide religious Instruction 
for college students, was started In 1926 at the University of Idaho In Moscow, 
Idaho. Twenty-five students were enrolled the first year (Berrett,1988). Both 
programs have experienced tremendous growth since their Inception. By 1999 
there were 373,887 students enrolled In seminary and 285,793 students enrolled 
In Institute throughout the world. In regards to Institutes, there are 162,457 
students enrolled In over 120 foreign countries, and there are 123,336 students 
enrolled In the United States (CES Report, 1999 ). It Is estimated that these 
figures represent less than half of those who could be enrolled.
Speaking to the Washington Press Club In 1999, President Gordon B. 
Hinckley, President of The Church of Jesus Christ of Latter-day Saints, made the 
following statement about education:
We all know that education unlocks the door of opportunity for the 
young. And so we pour large resources Into educating our youth.
Brigham Young University In Provo, Utah, Is our crown jewel. It Is 
the largest church-sponsored private university In America, with an 
enrollment of more than 28,000... We operate other schools. But 
we cannot accommodate all who might wish to attend these Church-
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sponsored institutions. And so we operate Institutes of religion 
contiguous to the campuses of colleges and universities throughout 
the land. Here our youth are Involved In religious studies and have a 
wonderful time socializing together (www.lds gem.org).
Rise of Reiigious Ciubs 
At the turn of the century, the number of students attending state 
universities Increased substantially. Secularization also Increased. Hofstadter 
and Hardy referred to secularization as the oldest and longest sustained 
movement amongst the themes of higher education (Hofstadter, 1952 ). In 
addition to YMCA clubs that had been on many campuses for years, church 
leaders In a multitude of denominations have tumed their attention to college 
campuses. Initially they responded by establishing guilds staffed by volunteers 
and later they tumed to religious clubs with paid clergy.
The Newman Club for Roman Catholics, the Westminster Foundation for 
Presbyterians, the Wesleyan group for Methodists, the Hobart club for 
Episcopalians, the Roger Williams Club for Baptists, the Pilgrim Foundation for 
Congregational Churches and the B'nal B’rith Hlllel Foundation for Jewish 
students (Shedd, 1938) are all examples of this movement.
Past Church Educationai System (CES) Studies 
The first study that focused on education and the LDS church was done 
by Lynn Bennlon In 1935 at the University of Callfomla (Anderson, 1968). Since 
then studies on a variety of subjects Including curriculum, administration, history, 
and various attitudes regarding Institutes have been carried out and reported.
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8In 1997 a powerful charge came from LDS church leaders that all young, 
single, LDS adults should be Involved In the Institute program. Obviously, to be 
successful It Is Important that priesthood leaders, directors. Instructors and youth 
leaders be active and effective In carrying out that charge. It will be most helpful 
In developing plans to Involve all young, single, LDS adults ages between the 
ages of 18 and 30 In Institute If all such leaders working with these targeted 
young people understood which factors affect the decision of this group to:
1) enroll and attend, 2) enroll and not attend or 3) not enroll In Institute classes 
being offered. Because of the similarity of Impacting factors and lifestyles of this 
age group, the present study has the potential of generalizing to the 524 or more 
Institutes In the United States and around the world.
Statement of ttie Problem
The mission of The Church of Jesus Christ of Latter-day Saints St.
George Institute of Religion specifically, and LDS Institutes generally, Is to 
provide religious Instruction, as well as providing social and sen/lce activities for 
single members of the LDS Church who are between the ages of 18 and 30. 
Experience has shown that a number of these young, single, LDS adults do not 
avail themselves of these Involvements universally or uniformly.
It Is presumed that there are a variety of factors that operate to affect the 
participation or non-partlclpatlon of the eligible young single adults In the Institute 
program. To Improve participation and Implement the mission of the St. George 
Institute of Religion, it Is vitally Important to Identify the reasons for Involvement 
In, as well as the sources of apathy toward the religious classes offered at the
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9institute. It Is particularly timely and urgent because It will be carried out 
subsequent to the 1997 charge of LDS church leaders. Once the factors that are 
most Influential In shaping the decision, both pro and con, of the eligible 
members have been Identified, the way will be open to mount more effective 
efforts to Increase participation rates and thus fulfill the mission of the LDS 
Institute.
Purpose of the Study
The purpose of this study was to explore a variety of factors to determine If and 
to what extent they Influenced the decisions of young, single, LDS adults In the 
St. George, Utah area relative to participation In LDS Institute classes and 
activities. It was aimed at Identifying and analyzing the decisions and factors 
Influencing the choices actually made by three different groups or classifications 
of subjects based on contrasting participation rates. These groups are: 1) a 
group who enrolled and completed classes at the LDS Institute, 2) a group who 
enrolled for classes but did not complete them, and 3) a group who were eligible 
but did not enroll In such classes. This study was Intended to Increase the body 
of knowledge In the domain of motivational factors affecting participation In 
structured activities and programs where participation has been mandated by the 
LDS Church. It Is unique In that previous research had not Included an analysis 
of subjects who enrolled In such classes but did not attend. It Is also unique In 
that It compared the participation rates and the reasons for participation or lack 
of participation between LDS Church members between the ages of 18 and 30
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who were matriculating students at an institution of higher education and those 
who were not. This had not previously been investigated.
Research Queetlons
In order to operationalize the study, a set of four research questions were 
devised. They are as follows;
1. What factors influence young, single, LDS adults to enroll in, complete 
and get credit for an institute class?
2. What factors influence young, single, LDS adults to enroll in but stop 
attending an institute class?
3. What factors influence some eligible young, single, LDS adults to not 
enroll in an institute class?
4. Does being a matriculating student in an educational institution or 
system appear to be related to their decision?
Since this is an exploratory, descriptive study, an additional qualitative 
element was included. Two representative subjects from each of the three 
groups were selected for more in-depth study. A semi-structured, in-depth 
inten/iew was conducted with each of these six young, single adults. Additional 
obsen/ations and information were gathered from priesthood leaders, directors, 
instructors and youth leaders who now, or in the past, had contact with each of 
them. The objectives of this element were: 1) to construct a biographical profile 
on each of these subjects, 2) to strive to determine if there are factors that 
influenced decisions on participation that were not included in the present study 
and 3) to insert a human dimension into the study.
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Delimitationt
1. This research was conducted at the St. George Institute of Religion of 
The Church of Jesus Christ of Latter-day Saints; therefore generalizations to 
other institutes in other areas must be made with caution.
2. The population included only young, single, LDS adults, both college 
students and non-college students between the ages of eighteen and thirty.
Limitations
1. The truthfulness and accuracy of those responding to the sunrey was 
assumed.
2. The maturity level of the population, since it could not be controlled or 
determined, was accepted as being normal for this age group.
Definition of Terms
The Church of Jesus Christ of Latter Dav Saints: The official name of the 
church founded on April 6,1830, at Fayette, New York, under the direction of the 
Prophet Joseph Smith, Jr.
LDS: Abbreviation for The Church of Jesus Christ of Latter-day Saints.
Church Educational Svstem (CES): Organization commissioned and 
established by The Church of Jesus Christ of Latter-day Saints to administer a 
religious education program.
CES: Abbreviation for the Church Educational System which is the 
religious education program for the Church.
College student: A young, single, LDS adult enrolled at Dixie College, 
Southem Utah University, beauty schools or technical schools in the St. George, 
Utah area.
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Institutes of Religion: The religious education program delivered by the 
Church Educational System (CES) to young, single adults ages 18-30 who 
belong to The Church of Jesus Christ of Latter-day Saints.
Non-colieoe student: A young, single. LDS adult who is living in the St. 
George. Utah, area, but who is not attending college.
Reiioiositv: A commitment or devotion to a religious obsenration or belief.
Seminanr: The religious education program for young people in grades 
nine through twelve.
Young single adult fYSAI: A single female or male member of the LDS 
Church ages 18-30.
Significance of Study
By determining some of the factors that have an impact on participation in 
religious instruction, social and sen/ice activities by young, single, LDS adults 
ages 18-30, it becomes more likely to understand why they decide to enroll and 
attend, enroll and not attend or not enroll. By understanding which factors affect 
those decisions, administrators and instructors at the St. George institute of 
Religion will be in a position to develop enrollment and completion strategies to 
increase the number of YSA participating in institute classes. This will allow the 
St. George Institute of Religion to better fulfill its mission and thus increase the 
relevancy of its work.
Beyond the immediate setting, this study has the potential of being 
beneficial to others, it is logical that the results are likely to apply to LDS 
institutes across the nation and world, due to the similarities of missions and
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circumstances of operations. Because of the nature of the factors, the life stage 
of the subjects and the similarities of their missions and goais, the resuits may 
be relevant to the institutes and clubs of other religious organizations and/or 
churches that relate their work to colleges and universities or to prospective 
consumers between 18 and 30.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER 2
REVIEW OF RELATED LITERATURE 
Introduction
Higher and adult education In the United States has been molded and 
influenced by a variety of extemal and intemai forces. Extemal forces include 
the patterns and traditions of higher teaming brought over from Westem Europe, 
which were impacted by the Dark Ages. Renaissance and Reformation. Intemai 
forces which affected and modified the development of higher education 
included major events during each of the following periods: the colonization 
period, the Revolutionary War to the Civil War, the Civil War to World War II and 
World War II to the present. An interaction of these extemal and intemai forces, 
plus the growth of democracy in every area of American life has developed a 
truly unique system of higher education (Brubacher, 1985).
Courtiandt Canby (1941) stated that the unique conditions of the 
American physical and social environment resulted in unexpected changes and 
modifications to the academic institutions, some of which would be of great 
importance for the later development of higher education in the United States.
It seems appropriate to review the interaction of general education and 
religious education through these several historical periods in order to grasp their 
historical impact on each other.
14
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Dark Ages
The gradual fall of Rome ended a cultural and Intellectual period that had 
developed over centuries. The hordes of Vandals, Goths, Huns, Franks, and 
Saxons that had overwhelmed the tottering Roman Empire gave way to roving 
bands of indigenous brigands, mercenaries and feudal barons. Local wars 
ravaged the land, and law and order ceased to exist. The great masses of 
peasantry were preyed upon by the rich and powerful, and nobility retreated into 
the safety of its wailed fortresses and castles. The long night of the Dark Ages 
had fallen (Grosvenor, 1977).
Charlemagne, who had studied Latin, Greek, arithmetic, logic, rhetoric, 
and astronomy, wanted his empire to have the same. His greatest teacher,
Aican of York, came from the British isles, whose monasteries had kept teaming 
alive in the continent's darkened age. Alcan opened a palace school that trained 
many of the clergy of the next generation and became a model for schools 
established by Charlemagne in his last years at the monasteries. Charlemagne 
operated under the belief that his sins had brought God's wrath upon the empire 
(Einhard, 1970).
Charlemagne was eager to reform the monasteries and promote good 
teaming in them. He even attempted to establish parish schools in which ail 
children were instructed free of charge. Aican divided teaming into seven 
departments that Boethius in the sixth century grouped into the trivium 
(grammar, rhetoric, dialects) and the quadrivium (arithmetic, geometry, music 
and astronomy) (Thompson, 1937). While the monasteries preserved literary
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classics of antiquity, classical thought and culture were ignored. Competent 
scholars were few and far between (Schachner, 1962; Thelin, 1982; Bowen,
1975).
After the fifth century, literacy was largely confined to the clergy, and Latin 
culture, the medium in which the Westem church had arisen, was lost to all but a 
few book lovers. Thoughtful men saw the end of an era and some supposed 
that they were witnessing the closing scenes of history itself (Thompson, 1937). 
Active attention to secular education was limited because clerics and monks 
were absorbed with meditation upon the scriptures, which helped a person gain 
salvation in the afterlife. Heaven absoited the energies and attention of the 
devout. One was to contemplate the ways of God and the mysteries of Christian 
doctrine; anything else was considered vanity and the work of the devil 
(Thorndike, 1944).
in the Middle Ages (800-1400 A.D.), one of the most common paths for 
the younger generation was to enter into ecclesiasticai service. This tied the 
church into the feudal network and caused the social structure of a patriarchal 
secular society to mirror the hierarchy of the church (Stephenson, 1967).
In the early eleventh century, medieval Europe began to recover from 
centuries of invasions and disorganization. Technicai innovations in agriculture 
and the mechanical arts brought a new level of affluence. Population increased 
and cities and towns started to expand. A dynamic new middle class organized 
for production and social purposes began making its influence felt. By the 
midpoint of the century, the paternalistic authority of aii-powerful vassals and
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lords had started to give way to systems of legal rights and obligations of a much 
more secular cast. Trade and commerce within and beyond the continent 
quickened. Renewed contacts with the Byzantine culture and beyond began a 
radical expansion of medieval Europe's inteiiectuai horizons (Vasiiiev, 1952).
Europe entered the late Middle Ages firm in the conviction that all nations 
were part of the greater state of Christendom, and ail were brothers under the 
fold of the Holy Roman Church. The church defined and explained the universe 
and stood at the center of intellectual and theologicai thought. It endorsed or 
condemned any idea that surfaced (Hollister, 1966).
Medieval theologians came to the point where they thought that divinely 
revealed truths of Christian dogma could be defended with the aid of rational 
analysis. Philosophy was understood as the hand-maiden of theology and 
human reason was the interpreter of faith, with reason being subordinate to faith. 
Anselm (1033-1109), Archbishop of Canterbury, typified the intellectual shift by 
stating. The Christian ought to advance to knowledge through faith not to come 
to faith through knowledge. It seems to me a case of negligence if, after 
becoming firm in our faith, we do not strive to understand what we believe” 
(Lucas, 1994).
The evolution of cathedral church schools into universities was tied closely 
to the rise of scholasticism. Knowledge accumulated to the point that a few 
cathedral schools began their transformation into true universities where people 
could pursue instruction in law, medicine and theology. This evolution reached
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its greatest height with Thomas Aquinas in the thirteenth century, and then 
declined after the fifteenth century (Cantor, 1969).
Universities during the Middle Ages shaped the progress of intellectual 
development of Europe by senring as an oasis of intellectual freedom where 
forbidden or suppressed questions could be discussed and examined (Haskins, 
1961). This caused strong opposition from the church, in 1290 the prelate 
chided the teaching masters in Paris for their seeming disrespect for the 
established orthodoxy when he said, "We account them more foolish than the 
ignorant, men who have poisoned not only themselves but the entire world.
Their teaming is trivial, full of folly and smoke.” The universities were successful 
in fending off these attacks and over time senred as catalysts for teaming 
(Thomdike, 1944).
Once established, universities effectively spelled the end of the church's 
monopoly on teaching and ieaming. They did not hesitate to air grievances 
before kings and popes, offer advice on a variety of important legal and religious 
questions and intervene in public affairs. Europe’s inteiiectuai center of gravity 
shifted from monasteries and monks to schools and professors and helped usher 
in the modem age (Haskins, 1955; Piitz, 1981).
The prestige of the papacy and influence of the church declined during 
the late Middle Ages for a number of reasons. The Investiture Contests of the 
eleventh and twelfth centuries weakened the control of the church over the 
growing monarchies. The wealth, decadence and ecclesiastical scandals caused 
the laity to doubt the value of the priest. Dissension within the church decreased
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
19
confidence in its autfiority and did not allow it to address extemal challenges 
(Lot, 1973). In response to these circumstances, the Cathoiic Church moved to 
reduce the corruption of the ciergy and address the financial problems of the 
papacy. While these changes still left the Catholic Church far from its former 
position as the supreme religious and secular authority in Europe, they allowed it 
to survive the Reformation (Barraclough, 1968).
While religion and faith continued to dominate virtually every aspect of life, 
the influence of the church suffered greatly. By the beginning of the sixteenth 
century, its influence would shift from ail of Christendom to individual secular 
rulers. Christianity, with its focus on faith instead of ecclesiasticai obedience, 
carried the day with the dawning of the Reformation (Grosvenor, 1977).
Renaissance
During the Renaissance there was a rise of worldliness that characterized 
much of Europe from the mid 1300's. This shift was gradual, as from the feudal 
order grew cities, states, intemational commerce, a new merchant class, 
parliaments and early forms of constitutional govemment (Woodward, 1965). In 
addition European culture had reached a level of complexity and sophistication. 
There was a new consciousness that was expansive, rebellious, creative, 
individualistic, curious, self-confident and skeptical in character (Keamey, 1970).
This ail came about during a series of unmitigated disasters, social 
upheaval, and criticism of a corrupt Church, in 1348 the black plague swept 
across Europe. The Hundred Years War between England and France (1337- 
1453) and equally vicious wars in Italy were being fought. Severe economic
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depressions succeeded one another and gross superstition flourished. Bitter 
ecclesiasticai struggles became almost routine. Increasing numbers of critics feit 
the Church, long a symbol of stability and order, had become corrupt and was 
devoid of whatever spirituai integrity it may have once possessed. Famine and 
pestilence were faced daily by thousands. Domestic violence and the threat of 
invasion from Turkish hordes at any time was ever present (Lucas, 1994).
Francesco Petracco (1303-1374) drasticaiiy shifted the tone and focus of 
inteiiectuai reclamation. Instead of blending Aristoteiean iogic and philosophy to 
the service of Christian truth after the fashion of medieval scholars, Petrarch 
sought to retrieve classical letters of poetry, philosophy, histories and 
biographies for their literary and aesthetic expressions. His efforts spread rapidly 
and Renaissance scholarship undertook the gargantuan task of collating, editing, 
correcting, and translating texts comprising an entire literary legacy that had 
been neglected and unappreciated (Eiton, 1985).
Colonial Period
The leading groups that settled this new continent brought with them the 
cultural heritage of seventeenth century England. This heritage had from the 
time of the Renaissance and the Reformation been impregnated with religious 
dogmas and belief (Lucas, 1994).
Higher education was foremost on the minds of our founding fathers as 
this quote in a 1643 pamphlet attests:
After God carried us safe to New England and we had buiided (sic) our 
houses, provided necessaries for our livelihood, reared convenient places
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for God's worship, and settled tfie civil govemment: one of tfie next things 
we ionged for, and looked after was to advance learning and perpetuate it 
to posterity.
Hence funds were appropriated for Harvard College to raise up a literate 
and pious clergy and train civic leaders (Morrison, 1936).
The English colonists found that the unique conditions of the American 
physical and social environment produced unexpected changes and 
modifications in their academic institutions that would eventually be of great 
importance to the later development of higher education (Canby, 1941). The land 
was too vast and the people too poor to establish a collection of colleges like 
Oxford or Cambridge, therefore, a number of scattered, widely separated 
colleges were founded (Young, 1949).
There were nine colleges founded before the Revolutionary War: Harvard 
(1643), William and Mary (1693), Yale (1701), University of Pennsylvania (1740), 
Princeton (1746), Columbia (1754), Brown (1764), Rutgers (1766) and 
Dartmouth (1769) (Bowen, 1981). These nine colleges (mainly Han/ard, Yale 
and Princeton) fumished in large part the pattem of our collegiate system in 
America before the Civil War (Lucus, 1994; Tewksbury, 1932). Dartmouth,
Brown and Rutgers were founded as the "Great Awakening" was sweeping 
across the colonies in the mid 1700's (McAnear, 1955).
The desire of important religious denominations for a literate, college- 
trained clergy was probably the most important single factor in founding the 
colonial colleges. The Christian tradition was the foundation stone of the whole
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intellectual stmcture which was brought to the new world. While that was the 
moving power in founding colleges, the charters also intended to have educated 
public officials and professional men (Lanning, 1940; Jacobson 1945). While the 
churches assumed responsibility for higher education, in most of the colonies the 
state was associated in a substantial way with the control and support of higher 
education (Cobb, 1902).
Even as this first wave of denominationaiism engulfed America's colonial 
colleges, the broad purpose of education was to give the rising generation virtue, 
knowledge and useful literature that would qualify a man to discharge his office 
with usefulness and reputation (Thelin, 1982). The view that the advancement 
and presentation of teaming was one and the same when it came to training 
literate ministers came easily to the Puritans, Presbyterians, Anglicans and 
Lutherans because they accepted and carried on the traditions of the medieval 
schoolmen. They took for granted that piety could not be separated from 
intellect, and that religious faith should be rationalized. White the grace of God 
was indispensable, philosophy and reason were also important, and a 
knowledge of the arts and sciences were useful (Blair, 1954).
White religion was the predominate purpose and influence on higher 
education during this time, academicians feit that classical ieaming was essential 
for success in law, medicine or theology (Weis, 1955). The curriculum was 
basically a combination of medieval ieaming, with studies being conducive to the 
presentation of religious piety and the late Renaissance arts and literature 
(Goodchiid, Wechsier, 1989). Colleges took seriously their self-appointed
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mission to prepare a learned and pious ciergy and emphasized character as 
much as Ieaming and civic virtue over private advantage (Easterby, 1935).Whiie 
the first coiieges were founded by specific churches, the growth of religious 
diversity made some form of denominationai coexistence necessary for 
prosperity and progress, in order to attract more students in the face of stiffened 
competition from other coiieges and to enlarge their financial support, colleges 
had to stress in their public pronouncements interdenominational policies and 
practices. In 1727 the Harvard goveming board passed to wealthy Boston men 
of affairs. This was very different from the situation confronting the English 
universities (Williams, 1954).
in addition, for the first time, college founders after 1750 were prominent 
laymen-Benjamin Franklin and Thomas Jefferson being the best known, in its 
extreme form, this new group envisioned a completely secular college that 
trained students for senrice in the commonwealth, encouraged free inquiry and 
independent thinking, and suggested curriculum changes (Toiles, 1948).
One of the best indications of the different intellectual climate which was 
developing was the decreasing emphasis on training for the ministry. At Han/ard 
President Henry Dunster tried for years to obtain books in law and medicine so 
the school might train for those professions. An increasingly large number of 
students came from the homes of merchants and magistrates. What was true at 
Han/ard over time t>ecame true of most of the other colonial collèges (Brubacher,
1976).
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The academic program established at Harvard and ali other coiieges at 
this time was the hallowed trivium and quadrivium of classical antiquity that 
existed at Cambridge in the early 1600's (Shipton, 1945). This fixed and known 
body of knowledge known as "liberal arts" had come down from antiquity via the 
Middle Ages, Renaissance and Reformation. It was to be absorbed, not 
criticized or questioned, by students (Olson, 1969). Greek and Latin were 
deemed important because of this classical Ieaming which was viewed as the 
depository of all ancient wisdom, a badge of gentility and class status 
(Wertenbaker, 1946; Dillon, 1949; Bronson, 1914; Demarest, 1924).
This type of classical curriculum would remain in effect throughout the 
colonial period. By 1765, however, certain modifications in the direction of 
mathematics, natural science, English language and literature, and modem 
foreign languages made their appearance. The needs of a new nation, the 
European Enlightenment, and the curricular developments of Scottish 
universities and English academies ail had an influence (McAnear, 1955).
During the latter colonial period, the "Great Awakening" gave new life and 
strength to the religious forces which had begun to weaken under the conditions 
of life on a new continent. Six of the nine original colleges were formed at this 
time (Purcell, 1918). Hence ail of the colonial colleges were founded in 
association with religious denominations and devoted to the perpetuation of the 
traditional forms of religious culture. These nine colonial institutions are 
significant in studying the history of higher education because they were the
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pattem for the collegiate system in the United States before the Civil War 
(Tewksbury. 1932).
Revolutionary War to Civil War
During the colonial period, colleges were established with church and 
state acting as one. With the new ideas of the revolutionary era, the principle of 
complete separation of church and state was accepted in theory by the states 
and written into the Constitution of the United States (Lucus, 1994). The 
development of state universities arose from the democratic impulses and 
aspirations of the American people and contrasted sharply with that of the 
colonial period (Hansen, 1926). With the coming of the Revolution, the spread of 
French ideals in higher education and the growth of secular and republican 
sentiments encouraged the establishment of institutions that were civil rather 
than religious (Sears, 1922).
This was brief and only in theory because the forces of irréligion, 
rationalism and of deistic thought were checked on a hundred fronts, and the 
forces of denominationai and sectarian religion gained a dominance over 
American life and higher education that lasted until after the Civil War (Fish, 
1927). With exception of a few state universities, the colleges founded between 
the Revolutionary War and the Civil War were organized, supported and 
controlled by religious interest. Thus, the denominationai college was the 
prevailing American college from shortly after the Revolutionary War to the Civil 
War (Leach, 1969).
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It should be generally recognized that the various religious denominations 
which developed in the United States during the early nineteenth century were 
not only an expression of the religious interests; the developing religions also 
reflected the varying economic, social and racial elements of the American 
people (Niebuhr, 1929).
Prior to the Civii War, the American college was typically a frontier 
institution that met the needs of the pioneer communities (Tewksbury, 1932). As 
the forces of frontier life expanded and gained power, a distinctive American 
institution evolved that was shaped and adapted to the peculiar needs of the 
frontier. The type of administration, the curriculum, the standard of admission 
and selection, and the ideals and aspirations of the American college 
represented the frontier character of American civilization, not its European 
antecedents (Wright, 1955).
After the Revolutionary War, there arose a sentiment that favored state- 
controiied institutions of higher education instead of denominationai sectarian 
collèges (Hansen, 1926). This was short lived because of the "Second 
Awakening" and the Dartmouth College Case decision of 1819 which upheld the 
right of Dartmouth to select tmstees according to the charter they had been 
granted. The American people chose small, denominational colleges, widely 
scattered over the country, and fashioned by local desires and aspirations 
(Sweet, 1930). The older colleges in the East became the centers of deep 
religious life, and the newer coiieges on the frontier had evangelical zeal. The 
forces of irréligion, rationalism, and deistic thought were checked, and the forces
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of denominational and sectarian religion gained a dominance over American life 
that would remain unchallenged until after the Civil War, making this period a 
religious period (Fish, 1927).
Cobb (1902) reported that during this time, there was no country in the 
whole world where the Christian religion retained greater influence over the souls 
of men than in America, it was during this time that the great migrations to the 
West took place; and in the wake of the Westward march of population, the 
religious forces of the day gathered strength in the new frontier settlements 
wherever they were formed (p. 525).
President J. M. Sturtevant (1896) reported that if churches and schools 
kept pace with the tide of migration, then the country would be filled with an 
intelligent and Christian population that would bless the whole earth. Like the 
founding of Yale and Han/ard amid the primeval forests of New England, the 
"Christian College” of this period would take place wherever enlightened 
Christian men went to lay the foundations of Christian society in the wiidemess 
(p.134).
Added impetus and motive were given to the founding of denominationai 
colleges by the large immigration from foreign countries of people who had no 
faith, or who were Roman Cathoiic that had had the Jesuit order of education 
(Erbacher, 1931). This led to sectarian competition, and scores of colleges 
founded during this period failed during and after the panic of 1837. The 
financial needs of the West put an intolerable strain on the East (Sears, 1922; 
Rammelkamp, 1928). To protect themselves from this financial drain and to
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bring the sectarian competition back to a denomination cooperation, the Society 
of the Promotion of Coiiegiate and Theologicai Education at the West was 
founded, it became the largest and most influential of several organizations at 
the time (Tewksbury, 1932).
The forces of frontier civilization continued to shape events and policies 
and caused President Anderson of the University of Rochester to observe the 
following:
We are told that there are too many colleges; and that this result is due to 
the voluntary system. How can this be helped? There are too many 
banks, railroads, ships but the law of supply and demand is the only 
possible corrective for the evil. If a college attracts to itself patronage and 
endowment, it has a right to live; if it does not it will die... Time alone will 
determine whether a college has a right to live (Anderson, 1877).
Like during the colonial period, religion had a great influence on higher 
education. If colleges were not connected to one of the various denominations, 
they failed. As the population in America continued to increase, the need for an 
educated ministry was recognized by most denominations and met directly by 
them through the institution of coiieges (Tewksbury, 1932).
Because the expanding purposes of a "Christian” society demanded the 
building of more coiieges on the advancing line of frontier civilization, the story of 
Harvard, founded with only a few houses, was repeated many times. These 
collèges carried the benefits of culture and religion to the remotest ends of the 
earth (Eaton, 1923).
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As one may expect, with the hundreds of new coiieges starting up during 
this period, the mortality rate was high due to financial disaster (iike the panic of 
1837), denominationai competition, unfavorable location, natural catastrophes 
and intemai dissensions (Halsey, 1864).
Thomas Jefferson at the University of Virginia and other college leaders 
began experimenting with scientificaiiy-oriented subjects and eliminating Latin 
and Greek language requirements (Wertenbaker, 1946). The Yale Report of 
1829 was given to defend the traditional classical education. It took the stand 
that the object of a college was to lay the foundation of a superior education and 
needed to be broad, deep and solid so that one would develop discipline. 
Students were to have balance first, then they were to begin a study of their 
profession (Goodchiid, 1989). This would hold things for the next 50 years 
before things would begin to change.
LDS Emphasis on Education and Reiigion 
During this period. The Church of Jesus Christ of Latter-day Saints was 
founded in 1830. Education was emphasized from the beginning. In a 
Revelation given to the Prophet Joseph Smith, Jr., in 1832, the following 
conceming education was received:
And i give unto you a commandment that ye shall continue in 
prayer and fasting from this time forth. Teach ye diligently and my 
grace shall attend you, that you may be instructed more perfectly in 
theory, in principle, in doctrine, in the law of the gospel, in ail things 
that pertain unto the kingdom of God, that are expedient for you to
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understand; of things both in heaven and in the earth, and under 
the earth; things which have been, things which are, things which 
must shortly come to pass; things which are at home, things which 
are abroad; the wars and the perplexities of the nations, and the 
judgements which are on the land; and a knowledge also of 
countries and kingdoms. That ye may be prepared in ail things 
when i shall send you again to magnify the calling whereunto I 
have called you, and the mission with which i have commissioned 
you. And as ail have not faith, seek ye diligently and teach one 
another words of wisdom; yea, seek ye out of the best books words 
of wisdom; seek Ieaming, even by study and also by faith.
(Doctrine and Covenants Section 88:77-80, 118).
During this early period, the LDS Church established certain principles of 
education which had a lasting influence upon education in the church throughout 
the remainder of the nineteenth century and an even more remarkable effect 
during the twentieth century. These principles are the underlying philosophy of 
the church's educational program: (1) education is required by God and is 
necessary for advancement in His kingdom, (2) education is to embrace ail fields 
of Ieaming without restriction, (3) a complete education includes a knowledge of 
the scriptures and of the principles and ordinances of the gospel, (4) the 
educational program of the Church is a primary concem of the prophet of God, 
who actively directs the education of His people and (5) education is necessary 
and should be available to everyone (Berrett, 1988).
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CivllWartoWoridWarl
By the time of the Civil War, there finally developed a rather widespread 
and popular demand for institutions of higher education that wouid be more 
compieteiy responsive to the public will and need of the people (Nevins, 1917). 
The shift started with the narrow zeai of religious groups and abuses by some 
denominationai colleges (Thomas, 1951). With the passing of the Morriii Land 
Grant Act and the commencement of the Industrial Revolution, the state 
universities had a significant influence which steadily supplemented the 
denominational college, which had long maintained special privileges in the field 
of higher education (Tewksbury, 1932). Other related factors included an 
emerging technological society, more scientific institutes, the gradual 
abandonment of compulsory religious activity on campus and the decline of 
denominationai interest (Clark, 1969; Towler, 1973).
Nevins (1917) reported that as it became clear that the denominational 
colleges were not prepared to meet the new needs of American society, large 
sections of the American public tumed to the state university, which took its 
place alongside the American college in furthering the work of higher education 
(p. 29).
With the profound changes that took place immediately preceding and 
following the Civil War, there arose a popular demand for a type of higher 
education that wouid be more directly responsive to the need of a new day. 
increasing dissatisfaction with the reign of sectarianism in higher education 
manifested itself. In response to the new social, political and economic ideals of
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the day, the state university movement took on new strength and power 
(Sturtevant, 1896).
Starting in 1847 the LDS Church moved from Nauvoo, liiinois, to Sait Lake 
City in the Utah Territory. The schools that were established were private, 
denominational and common-type schools. Ward schools and academies would 
follow later. James R. Clark reported in a study done in 1958 that there seem to 
have been at least five types of school established in Utah before 1867.
First came the voluntary, privately-operated schools such as those 
established by Mary Jane Dilworth and Moses Thatcher in 1847. They sen/ed 
anyone residing within the confines of the colony and because they were given 
encouragement by the entire community. These schools were usually taught 
gratis and had no tuition and no tax revenues.
The second type of school was the private venture school. These were 
operated largely by Mormon teachers and educators who did so as a means of 
adding to their subsistence or as full-time, self-sustaining occupations. Such 
schools were public so far as admission was concemed and operated almost 
exclusively from tuition fees.
The third type of school operated by the Mormons was the ward school. 
These are frequently mentioned as being almost synonymous with the common 
school. These schools were sponsored by the bishops of the Mormon 
ecclesiastical wards and were usually held in a building that was both church and 
school. They were technically private schools because they were sponsored as 
church affiliates and taught theology. They were public schools in that they
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served the entire community. They were non-legal so far as territorial statutes 
were concemed and were technically not a part of the territorial school 
organization, although as one traveled from community to community in territoriai 
Utah, he might have been hard put to determine which were ward schoois and 
which were district schools.
The fourth type of school in Utah before 1867 was the territorial public, or 
common, school. The administration of these schoois was controlled by 
enactments of the Territoriai Legislatures of 1850,1851,1852,1854, and 1861. 
in 1865 provision was made for a Superintendent of Common Schoois to be 
elected by a vote of the Territoriai Legislature.
In addition to the four types of schools just described, which took care of 
the general or common school education of the people, there was a wide variety 
of special schoois. The Schoois of the Prophets, the Deseret Dramatic 
Association, the Poiysophicai institution, and the Universal Scientific Society are 
ail mentioned as having been organized in 1855. Certain academies, such as 
the Union Academy, which was established in 1860, and operated on Mormon 
tithing funds and might be considered to be special types of schools. They 
became the prototype for the later system of Mormon academies (pp. 141-43).
in 1874 the territorial legislature established financial assistance for the 
public schools. These were supported by the church members because they 
could elect a territorial superintendent and local school board members that 
would make sure teachers had high moral character, and usually Latter-day 
Saints were appointed to educate the youth. With this arrangement, reiigion
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continued to bee part of the curriculum. This changed when the governor of the 
territory signed a proclamation in 1884 stating that the superintendent of public 
schoois wouid be an appointive not an elective office (Berrett. 1988).
When the territoriai legislature passed an act providing free education in 
1890. this ended most private schools because it was too expensive to maintain 
both. The church's philosophy that education was deficient without a thorough 
knowledge of religion led to the creation of the religion class by the Church 
General Board of Education (Clark,1975).
As the govemment became more involved in higher education, the church 
tumed over its coiieges and university to the state. The University of Deseret 
became the University of Utah. Seeking to have an impact on the moral 
education of its youth, the institute of Reiigion program was started in 1926 in 
Moscow, Idaho, at the University of Idaho. The church appointed J. Wyiey 
Sessions and his talented wife Magdaline to go to Moscow and set up religious 
classes and a social program for LDS students attending the university.
in establishing the first institute in the church, J. Wyiey Sessions worked 
closely with University of Idaho officials to establish criteria which would qualify 
some institute classes to receive university credit. The criteria were as follows:
1. The church assumed full responsibility for the selection of 
directors and instructors and the maintenance of an 
adequate physical plant.
2. University elective credit of as much as eight semester 
credits (12 quarter credits) wouid be granted for courses
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which conformed to the provision in the Idaho Constitution:
"No instruction either sectarian in religion or partisan in 
politics shall ever be allowed in any department of the 
University.”
3. Students desiring credit for approved courses must secure 
the consent of the dean of their college at the time of 
registration so that the total number of credits taken will 
conform to University standards.
4. All Institute instructors must have a master’s degree or its 
equivalent and must possess such maturity of scholarship as 
is required for appointment to the position of full professor at 
the University.
5. The courses must conform to University standards in library 
requirements and in method and rigor of their conduct. They 
must also conform to the University Calendar and to 
University standards as to length of period.
Establishing Religious Clubs and Organizations
As the government became more and more involved in higher education, 
different church sects and denominations became less involved. To answer this 
shift, religious organizations developed a variety of clubs and organizations to 
function on college campuses. In the late 1880s, student guilds were started at 
Eastern universities. The Episcopal Church started the Hobart Guild in i887. In 
1888 the Presbyterians established the "Westminster” group. The Methodists
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organized the Wesleyan Guild at the University of Michigan in 1891. Other 
religious groups joined the movement at the start of the 1900s. The guild 
movement, staffed completely with volunteers, did not last but was the 
forerunner to clubs later organized to facilitate religious training for college 
students (Salisbury, 1970).
At the University of Pennsylvania, Roman Catholic students organized the 
first Newman Club for the purpose of discussing doctrine, philosophy and history. 
Cardinal Newman had been instrumental in developing student group activities 
at Oxford. Other clubs were organized at Yale, Hanrard and Michigan. In 1905 
the Newman Club was officially sanctioned by Pope Pius when he announced: 
We do decree and strictly command that in all dioceses throughout the 
world the following regulations be observed and enforced. Where there 
are public academies, colleges and universities, let schools of religion be 
established for the purpose of teaching the truths of our faith and the 
precepts of Christian morality to the youths who attend such public 
institutions wherein no mention is made of religion (Sherry, 1931).
The Baptists provided full-time ministries by campus chaplains at major 
universities in 1903. Their work included counseling, direction of study groups, 
worship senrices and in some cases teaching. The first Christian Science 
student organization was organized at Han/ard in 1904 (Daley 1964).
In 1907 the first Newman Hall was built in Berkeley for students attending 
the University of Califomia. Archbishop Riordan of San Francisco voiced his 
support when he stated:
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The attendance of Catholic young men and women in ever-increasing 
numbers at our state universities has come to be an established 
fact...While, however, the state thus provided everything necessary for 
their instruction in secular fields, it does not and under our system it 
cannot concem itself with their religious education; and yet from a 
Catholic point of view, it is most essential that their religious training 
during these critical years of their college career should not be neglected 
(Sherry, 1931).
Under the direction of the Catholic Church, these clubs expanded to the 
point where an international federation was formed in 1910 to coordinate all of 
the Newman Clubs. The function of the Catholic Newman Club was described 
by John W. Keough when he wrote the following:
We are not then merely a social club, but one founded with the 
encouragement of our Hierarchy and approval of our Holy Father.
It exists to aid in the Church care for Catholic students in non- 
Catholic normal schools, colleges and universities... Our object is to 
supplement the work of secular instruction by spiritual and religious 
education...this will be carried out by means of special sermons 
and devotions by study courses and lectures explaining the 
doctrines of the church and applying them to problems of our own 
day and our own lives (Keough, 1929).
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The Presbyterian Churches, building on their guilds, began in 1910 to 
develop church-sponsored clubs for college students. They published a 
pamphlet that defined their purposes and objectives. Part of it said:
With all of the work done for these thousands of students by 
Christian associations in prayer senrices, volunteer bands, Bible 
and mission study classes, and personal evangelism, there is 
something beyond this due to our students of state institutions in 
behalf of their highest religious welfare. There had been available 
to the student no such mature experience and expert counsel in 
religion as always is open to him on intellectual subjects from his 
professors. There have been few ties...to hold him... in line with 
the organized church. The university student has been practically 
unpastored and unchurched. That the Christian association has 
not met these lacks is no blame to it. It simply has not been 
organized in a character to fulfill these functions; it has been doing 
a difficult thing. It entered the universities, not to father or mother 
him, but to brother (Cochran, 1910).
Club buildings were established near educational institutions, well trained 
teachers were employed, and in some areas courses in religion were given 
college and university credit.
The Methodist Church formed the Wesley Foundation at the University of 
Michigan where pastorates employed young men and women to work with 
college students of the same faith. The name was chosen to honor the founder
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of the Methodist Church and it became a nation-wide program in 1920 with the 
following objectives (Salisbury, 1970):
1. There should be an effort to influence the social life of the 
students so as to create in it wholesome Christian ideals and the 
highest moral atmosphere and that what is done in this respect 
should not only consider the immediate university program, but 
should attempt to build it into the permanent ideal life of the 
students.
2. There should be an attempt to meet the developing intellectual life of 
the students with a basis of adequate Christian thinking so that doubts 
may be met, faith may be consented, and an intelligent, wholesome 
Christian view of life result.
3. There should be definite culture of the spiritual life in terms of 
worship and sen/ice (Shedd, 1938).
The Hillel Foundation was sponsored by the B’nai B'rith order of the 
Jewish faith. In 1923 Rabbi Benjamin Frankel organized Jewish students at the 
University of Illinois. With intemational recognition in 1925, the club spread to 
other universities and consisted of classes, religious worship senrices, socials, 
dramatics and discussion groups. Their leaders were well qualified men who 
won the support of both orthodox and reformed Jews (p. 7).
The emphasis of the full-time ministries and local church leaders that 
started on college campuses around the tum of the century has seen several 
changes from then until now. Fitch (1974) summarized these up to the mid 70s.
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From 1900-1945 the aim of the campus ministry was to promote the Christian 
ministry and missionary senrice, help them find rooms and employment, inform 
them of local church senrices, provide a social life and work to create a better 
religious environment in the university (Shedd, 1938). Churches wanted to 
preserve traditional loyalties to the church, upgrade religious instruction, provide 
a "home away from home," train future leaders and recruit men for the ministry 
(Underwood, 1969).
The main problem faced by the religious organizations during this time 
was the secularization of instruction in higher education which reached its peak 
just prior to World War I (Cuniggim, 1947). During this time, Jewish and 
Christian religions endeavored to counteract secularism by maintaining church 
colleges and establishing religious centers adjacent to institutions of higher 
education. This was based on the belief that religion must be made a genuine 
part of the educational experience (Reeves, 1932).
It was recognized that there was a need in higher learning for the moral 
instruction of the young people as well as for their intellectual development. For 
knowledge to be meaningful, students must be morally perceptive and leam the 
art of living with self, with their fellow men and with nature (Brubacher, 1976).
All major denominations established national church organizations, student 
movements and professional leadership on campus to meet this end 
(Undenwood, 1967).
With the great influx of college students after World War II, there was an 
increased interest in religion and concem with social issues (Walter, 1958). The 
1946 report of the President's Commission on Higher Education stated that 
"Religion is held to be a major force in creating the system of human values on
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which democracy is predicated and may derive from one or another of its 
varieties a deepened sense of human worth and strengthened concems for the 
rights of others” (1947). The increase of students enrolled in state colleges and 
universities, coupled with more interest and participation in campus ministries, 
ushered in a period of rapid increase in the number of religious centers 
appearing on campuses (Mueller. 1961). Barnes reported in 1958 that this rapid 
increase of student centers started around 1946 and was still going strong at the 
present time (Barnes, 1958).
With the increase in numbers, interest and religious centers came a shift 
in the relationship with the campus ministry and the nearby local church. 
Relationships were strained as more autonomy was sought (Geier, 1967). 
Involvement of students, faculty and administration changed the emphasis to the 
campus itself as the universities became aware of their own intemal problems 
and the rising expectations of the larger society (Doak, 1967).
Universities discovered that religious tradition, history and theories could 
be taught while adhering to the same criteria of scholarship observed in the 
humanities departments. Credit courses and religion departments became part 
of the campus experience. During this time the rigid position on separation of 
church and state was reassessed and found to be excessive (Overholt, 1970).
With the coming of the Cold War, the religious boom, the increased 
demand for a college education and impetus Sputnik provided in technical 
research, the campus ministry changed again. Traditionally the campus minister 
was much like the local minister, priest or rabbi. During this period campus 
ecclesiastical leaders were more politically active and liberal, had more interest 
in national and world affairs, supported the ecumenical movement, were more
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critical of their denominations, had more formal education and favored churches 
taking a stronger interest in social causes (Rudolph, 1965).
Geier (1967) reported that the students in the Methodist Church campus 
ministry seemed disenchanted with the traditional as they pursued the new, the 
promising and the experimental. Four main styles of ministry developed in the 
1970s: the pastoral, the priestly, the prophetic and the govemance. The 
pastoral style keyed on the needs of the individual. The priestly style worked to 
conform the persons and resources to the institutional forms and laws. The 
prophetic style dealt with using rational thought to draw the university toward 
Christianity. The govemance style was interested in advancing educational 
objectives, constructing facilities and influencing finances (Thompson, 1972).
World War I to Prosent 
The course of secularization continued after World War I. The scientific 
method came to the forefront. More and more students were going to school. 
The Gl Bill added to that increase by encouraging students to enroll who 
probably would not have. Christian Gauss (1951) and others summarized the 
situation in a study of religion in the public schools by stating:
That the history of our public school system has seemed to demonstrate 
that the elimination of sectarianism also required the elimination of religion 
from the curriculum. It would take an optimist to believe that we have 
really accomplished what we seemed to have as our objective one 
hundred years ago, namely, to keep sectarianism out of the schools and 
to keep religion in them. The elimination of the former has meant, for all
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practical purposes, the elimination of the latter also. Most private schools, 
colleges, and universities in America have followed public schools in 
eliminating religion as well as sectarianism from their curriculum" (p. 71). 
In a defining talk given to LDS Church educators in 1938, President J. 
Reuben Clark stated;
These students (to put the matter shortly) are prepared to understand and 
to believe that there is a natural world and there is a spiritual world; that 
the things of the natural world will not explain the things of the spiritual 
world; that the things of the spiritual world cannot be understood or 
comprehended by the things of the natural world; that you cannot 
rationalize the things of the spirit.. .These students hunger and thirst, as 
did their fathers before them, for a testimony of the things of the spirit and 
of the hereafter, and knowing that you cannot rationalize etemity, they 
seek faith, and the knowledge which follows faith. They sense by the 
spirit they have, that the testimony they seek is engendered and nurtured 
by the testimony of others, and that to gain this testimony which they seek 
for, one living, buming, honest testimony of a righteous God-fearing man 
that Jesus is the Christ and that Joseph [Smith] was God's prophet, is 
worth a thousand books and lectures aimed at debasing the Gospel to a 
system of ethics or seeking to rationalize infinity (p. 2).
Each decade has seen strong support from LDS Church leaders in 
regards to education. President David 0. McKay said during the sixties:
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Gaining knowledge is one thing, and applying it is another. Wisdom 
is the right application of knowledge to the development of a noble 
and Godlike character. A man may possess a profound knowledge 
of history and of mathematics; he may be an authority in 
physiology, biology, or astronomy. He may know all about 
whatever has been discovered pertaining to general and natural 
science, but if he has not, with this knowledge, that nobility of soul 
which prompts him to deal justly with his fellow men, to practice 
virtue and honesty in personal life, he is not a truly educated man.
Character is the aim of true education; and science, history, 
and literature are but means used to accomplish this desired end. 
Character is not the result of chance, but of continuous right 
thinking and right acting. True education seeks to make men and 
women not only good mathematicians, proficient linguists, profound 
scientists, or brilliant literary lights, but also, honest men, with 
virtue, temperance, and brotherly love. It seeks to make men and 
women who prize truth, justice, wisdom, benevolence, and self-
control as the choicest acquisitions of a successful life What,
then, is true education? It is awakening a love for truth, a just 
sense of duty, opening the eyes of the soul to the great purpose 
and end of life. It is not teaching the individual to love the good for 
personal sake; it is to teach him to love the good for the sake of 
good itself; to be virtuous in action because he is so in heart; to
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love and sen/e God supremely, not from fear, but from delight In 
His perfect character.
Upon the teacher rests much of the responsibility of lifting 
society to this high level. Ralph Waldo Emerson, reputedly the 
wisest American, said, "Character is higher than intelligence. A 
great soul will be fit to live as well as to think" fThe Instructor.
August, 1961).
In the 1970s President Spencer W. Kimball speaking to LDS Church 
members about the importance of education taught that:
"As a church we believe in and encourage education, but not for 
education's sake alone. We educate ourselves in the secular field and in 
the spiritual field so... We understand as few people do, that education is 
a part of being about our Father's business and that the scriptures contain 
the master concepts for mankind. Great knowledge and true facts can 
never disturb one's spiritual equilibrium, but half truths and distorted 
notions can upset one who is not well founded. It is quite understandable 
how budding intellectuals could become unbalanced when most receive 
many times as much secular study as religious training. It is our feeling 
that every student in every church should have religious training to 
balance the secular” (Kimball, 1982).
In the General Conference of the LDS Church in 1983, Elder Gordon B. 
Hinckley said we have in the church a strong tradition regarding quality 
education. Several years later, he said:
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I believe in the pursuit of education. What is education? Reduced to its 
most simplistic definition it is the training of the mind and the body. What 
a remarkable thing this is, this process hereby the cumulative knowledge 
of the centuries has been summarized and filtered so that in a brief period 
one can leam what was first leamed only through long exercises of 
research, trial, and error. Education is a great conversion process under 
which abstract knowledge becomes useful and productive activity. It is 
something that never need stop-no matter how old we grow we can 
acquire knowledge and use it. We can gather wisdom and profit from it 
(Hinckley, 1998).
Today, students and campus ministry directors key in on diversity and 
finding out about each other. Students away from home for the first time are 
looking for their own religious path. In order to discover what they believe for 
themselves they are willing to look at a variety of religions, including: Islam, 
Christianity, Judaism, Buddhism and paganism. Campus Ministry Director Cindy 
Akana from Westminster College in Salt Lake City, Utah, feels their philosophy, 
like other colleges and universities around the country, embodies the holistic 
approach to leaming that focuses not only on academics, but on mental, 
emotional and spiritual needs (Deseret News, September 15,2000).
Past CES Studies 
Related studies have been done at the seminary and Institute level. For 
the purposes of this study those studies at the institute level will be reviewed. 
Most recently, Clark found that at the University of Idaho, students based their
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decision to attend an institute class on private attitudes about Institute rather 
than from significant others. For the purposes of his study, when students 
enrolled in a class, they were counted as attending Institute. He used Fishbein 
and Ajzen Model of Behavioral Intentions, which indicates that behaviors of 
people are based on attitudes and subjective norm (what a person believes 
others want him to do) (1997, p.5).
A study measuring persistence in Institute classes using a model similar 
to the Tinto Integration Model (Tinto, 1975), looked at how biographical 
background, family religious history and personal religiosity, academic 
integration, social integration and goal commitment were related to persistence 
(Bums, 1994). Academic integration included academic and intellectual 
development. Institute performance, faculty concem for students and faculty 
concem for teaching. Social integration included peer group and faculty 
interactions (p. 51).
Bums grouped the variables in three groups: biographical, educational 
and religious. He found the most significant biographical relationship with 
persistence was age. Students 18-21 were more likely to persist while older 
students were not. In addition, single students without dependent children had a 
stronger likelihood of persisting than married students with children. The 
educational variables that had a significant level of correlation included Institute 
satisfaction and completion goals, previous positive classroom experience, 
expected college degree and non-classroom conversations with teachers. While 
personal religiosity was a stronger indication of persistence than family historical
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environment, both had a positive effect. A significant level of students not 
persisting In an institute class indicated no plans to serve a mission in the near 
future. If students graduated from the high school seminary program, they were 
very likely to persist in an institute class (pp. 74-75).
Two sunreys, the first conducted in 1991, found a high correlation 
between personal religiosity and completion of an LOS mission, graduation from 
seminary and Institute, and enrollment at church sponsored colleges and 
university (Thomas and Olsen. 1989). The second, conducted In 1990, found 
that personal religiosity was the strongest Indicator of enrollment In religious 
education programs (Thomas and Comwall, 1990).
In 1988 Mills studied the effect of the LDS Institute Program as a predictor 
of adult religious activity and found that personal religiosity had a positive effect 
on their persistence to graduate from Institute and later church activity. He found 
no correlation between their decision not to persist and the religious activity of 
their parents.
Another study Involving student attitudes toward LDS Institute course 
requirements reported that a desire to graduate from Institute was not a major 
motivating factor causing students to register for Institute classes while personal 
satisfaction and growth obtained by participating were the primary reasons 
students registered in the institute program (Bullouch, 1979).
Gibbs reported in Southem Califomia that students enrolled because of 
personal desires to study and gain knowledge, and pressure to withdraw resulted 
from school and work conflicts. Students who remained in class had a strong
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personal commitment and desire for spiritual growth that outweighed the 
pressure to withdraw (1977).
A study done involving students at the University of Utah. Weber State 
College, and Utah State University conceming LDS Institute enrollment and non­
enrollment among students from homes of parents who were active in the LDS 
Church found differences in three areas: home environment, school 
environment and the students themselves (Gleave, 1970).
Conceming home environment, Gleave (1970) reported that if a father’s 
occupation was in education, medicine or agriculture, students were enrolled in 
an institute class. Those students whose fathers were employed in law, 
management and sales were not enrolled. Students were more apt to enroll if 
they were urged, not forced, and if the parents had a positive attitude about 
Institute.
Influence of school environment included peer group and positive social 
experiences, which had a stronger influence among enrolled than non-enrolled. 
Likewise church leaders, seminary and Institute personnel had more of an 
influence on those enrolled. Both enrolled and non enrolled felt that the 
instructional program and the spiritual atmosphere had a positive influence on 
deciding to enroll or not. Just the opposite was true when it came to class 
schedule and work. Both groups felt there was no influence. Those enrolled 
worked out their schedule (91-104).
Regarding the students themselves there were a number of factors that 
had a bearing on enrolling or not enrolling in an institute class. Younger students
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were more likely to enroll than older ones. The more hours students worked, the 
less likely they were to enroll in a class. If they lived at home and drove the 
family car, they were more likely to enroll in an institute class, but if they owned 
their own car and lived in an apartment the reverse was true. If students took 
four or more classes, they were more likely to enroll again.
Robertson did a study of factors affecting LDS Institute enrollment among 
students from homes of parents who were inactive in the LDS Church using 
Gleave’s questionnaire to see what differences home environment, school 
environment or the students themselves had on deciding to enroll or not. In 
regards to home environment, Robertson found that the father’s occupation had 
an influence. Those students who had fathers in service and agricultural 
occupations tended to enroll, while those in machine trade, bench and structural 
work tended not to enroll. In regards to the amount of education, the more 
education of the parents, the less likely their child was to enroll in Institute. If the 
parent was positive about Institute, the more likely the student was to enroll in 
Institute. In school environment a spiritual atmosphere. Institute personnel. 
Institute instructional program and peer groups had a positive influence on 
Institute enrollment, while employment, church activity, college class schedule 
and the institute physical facility had the highest negative influence on 
enrollment. The greatest influence to enroll or not was the individual student’s 
personal feelings about religion (Robertson, 1970).
A number of related studies have been done in regards to the high school 
students and the LDS Seminary Program. I will cite three to show that a number
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of the reasons for enrollment and non-enrollment among teenagers are similar to 
the institute program and Young Single Adults.
A study by Fowler (1966) on reasons non-enrolled students at the 
Clearfield Seminary did not enroll in seminary included the following:
1 .1 don't want to.
2. Scheduling problems.
3. Seminary was too much like church.
4. Seminary teacher.
5. Scriptures not enjoyable. Can't read well.
6. Parental influence and activity level.
Adams (1970) studied the same question at Layton Seminary and found 
that some of the more influential reasons included the following:
1. Couldn’t work it into my schedule.
2 .1 don’t want to take seminary.
3 .1 don’t enjoy studying religion and have had enough church on Sunday.
4 .1 don’t think seminary is important.
5. Seminary teacher was not interesting or preached too much (p.21).
In an recent study done by Gardner (1999). a profile of a student who is 
"at risk” of discontinuing seminary was suggested from viewing the indicators as 
a whole.
Family structure was important. More often dropouts came from single­
parent, step-parent or nontraditional homes. A lower level of activity of both
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mother and father and parents who did not believe taking seminary was also 
influential.
Quite often their peers were not enrolled in seminary and their high school 
grade point average was significantly less than those attending seminary.
Seminary dropouts were far less prone to attend church meetings, believe 
in additional scriptures, value their relationship with God and felt less inclined 
that God approves of how they are living their life. They did not think that 
seminary had helped them gain a testimony, prepare for a mission and marriage, 
or live the gospel. They felt it was held at an inconvenient time, and most of 
them did not relate to their seminary teacher (p. 89).
Summary
Since the Dark Ages, the influence of religion on higher education has 
fluctuated. For better or for worse, there have been times when it had a great 
deal of influence, namely the Dark Ages, colonial period and prior to the Civil 
War. Starting with the Civil War the influence steadily decreased. When the 
state and federal governments got involved, religion had an even lesser 
influence because of the separation of church and state as mandated by the 
Constitution of the United States.
With the great schism occurring, several churches established clubs on or 
near campuses to facilitate religious training, discuss doctrine, hold worship 
services and counsel with college students (Salisbury, 1970).
The Church of Jesus Christ of Latter-day Saints, from its founding in 
1830, has placed a high priority on education, both secular and spiritual. Church
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leaders made the decision long ago to leave the secular training to the 
government and that the church would stress the spiritual part. Seminary was 
started across the street from Granite High School in 1916. The first Institute 
was started in Moscow, Idaho, in 1926.
Studies in the past have looked at a variety of issues conceming the 
C.E.S. Institute Program. These studies have included enrollment, persistence, 
curriculum, drop-outs, family activity and personal religiosity.
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CHAPTER 3
METHODOLOGY
The purpose of this exploratory, descriptive study was to investigate 
factors associated with the decisions made by young, single, LDS adults, ages 
18*30 in the St. George, Utah, area relative to participation in LDS Institute 
activities. More specifically, it analyzed the decisions made and the reasons 
given by three groups or classifications of subjects based on levels of 
participation: 1) those who enrolled and completed classes at the LDS Institute 
(Group A); 2) those who enrolled in but did not complete classes at the LDS 
Institute (Group B); and 3) those who were eligible but did not enroll in such 
classes (Group C).
In order to operationalize the study, a set of four research questions were 
devised. They are as follows:
1. What self-identified factors influenced young, single, LDS adults in 
Group A to enroll in, complete and get credit for an institute class?
2. What self-identified factors influenced young, single, LDS adults in 
Group B to enroll in but stop attending an Institute class?
3. What self-identified factors influenced young, single, LDS adults in 
Group C to not enroll in an institute class?
54
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4. Does being a matriculating student in an educational Institution or 
system appear to be related to their decisions?
In addition, a qualitative element was included in the study. This 
extended the exploratory aspects of the investigation and brought an additional 
human dimension to it. It consisted of a semi-structured, in-depth intenriew with 
two representative subjects from each of the groups to further probe for 
differences.
Selection of Subjects
The population for this study included Young Single Adults (YSA) ages 
18-30 who are members of The Church of Jesus Christ of Latter-day Saints 
(LDS) and living in the St. George, Utah, area during the Fall Semester of Dixie 
State College's 2000-2001 academic school year. It was assumed that this 
semester would not differ significantly from other semesters that could have 
been selected and thus would be properly representative of recent years.
Three specific groups of students were identified. For convenience these 
are referred to as Groups A, B and C. Those who enrolled in, attended and 
completed an institute class (Group A); those who enrolled but did not attend or 
complete an institute class (Group B); and those who did not enroll in an institute 
class (Group C). In addition, within each group those who were enrolled in 
college and those who were not enrolled in college were identified so that this 
variable could be used in the analysis.
These three groups were identified from lists of all the Young Single 
Adults on rosters obtained from local LDS church units. A master list was
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entered into ttie l-Star electronic data base analyzer at the St. George LDS 
Institute of Religion as a database of subjects for the study. Thus this data base 
identified all young single adults in the area and whether they properly belonged 
in Group A, Group B or Group C.
An official list of all students enrolled at Dixie State College was also 
obtained from that institution of higher education registration office with the 
understanding that it would be used for professional research purposes only.
The two lists were then used to separate which students were matriculating 
during the period of the study and which were not. From the master list, a list of 
students and a list of non students was constructed for each of the three groups.
The Survey Instrument 
Initially, employing “brainstorming” procedures, an itemized list was made 
of reasons young single adults might have for enrolling, enrolling and stopped 
attending, or not enrolling in an institute class. A search was made to determine 
what, if any, previous studies have been conducted and recorded by the 
statistical department of The Church of Jesus Christ of Latter Day Saints and the 
Church Educational system that might be relevant to the present study. Of 
special interest was instruments that may have been devised to collect data. A 
search of all dissertations and theses relating to the subject was performed 
through appropriate educational venues. These searches yielded no such 
instruments. Therefore a questionnaire was constructed. In this process a rough 
draft was devised and sent by mail along with a self addressed, stamped 
envelope for convenient retum or was administered to selected participants. The
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information they provided in this preliminary step was kept confidential and 
anonymous. The instrument was improved on the basis of this field test. It was 
then finalized. It was checked for proper formatting by the Canon Center for 
Survey Research at UNLV.
The questionnaire was then reviewed and judged to have content validity 
by a panel of college/university instructors. It was also cleared as to legal and 
moral criteria for use with human subjects by the Office of Sponsored Programs 
in the University of Nevada. Las Vegas (UNLV) Graduate College. The 
instrument was reviewed by a panel of professional educators in the Church 
Educational System and a panel of professionals working in higher education as 
instructors and administrators. It was administered to a test sample of 8-10 
young, single, LDS adults that are either students or non-students. Adjustments 
to the survey were made to clarify the questions that were unclear. In addition, 
two individuals from each group or classification of subjects were intenriewed to 
elucidate the data obtained by the survey.
The reliability of the sun/ey instrument was verified for consistency, 
stability and dependability through the application of Cronbach's alpha. This is a 
commonly used reliability coefficient that is based on “intemal consistency” (Borg 
and Gall, 1989).
After the instrument was finalized, permission to conduct this study and 
use the content therein was obtained from the Research Review Board of The 
Church Educational System of The Church of Jesus Christ of Latter-day Saints.
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Clearance from the local ecclesiastical leaders was obtained to administer the 
survey in their area.
Continuing with this discussion of the technical aspects and related 
information on the survey instrument, the finalized sunrey instrument was labeled 
the “LDS Institute Enrollment and Completion Study.” It was specifically 
designed to identify the factors involved in the decision-making process 
employed by young, single adult members of The Church of Jesus Christ 
enrolling in and completing an institute class, those enrolling in and not 
completing an institute class and those not enrolling in an institute class. A copy 
of the instrument is presented in Appendix B.
It is recognized that attitudes affected the factors under study. According 
to Borg and Gall (1989) an attitude has three components: an affective 
component, which consists of the individual’s feelings; a cognitive component, 
which is the individual’s belief or knowledge about something; and a behavioral 
component, which is the individual’s predisposition to act in a particular way. 
Consequently the sun/ey instrument, questions one, two, three, eight, nine, ten, 
twelve, seventeen relate to the affective component of an attitude; sun/ey 
questions eleven, fourteen, fifteen, sixteen, twenty relate to the cognitive 
component of an attitude; and questions four, five, six, seven, thirteen, eighteen, 
eighteen, twenty-one, twenty-two, twenty-three, twenty-four, twenty-five, and 
twenty-eight relate to the behavioral component of the attitude.
The sun/ey instrument contained several, five-point, Likert-type scale 
questions designed to elicit responses denoting reactions. Respondents
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answered questions using terms like: not important at all. not really important, 
somewhat important, important, very important; not at all, about once a month, a 
few times a month, almost every day, every day; definitely will not, probably will 
not, not sure, probably will, definitely will; or the typical Likert scale: strongly 
disagree, disagree, undecided, agree, strongly agree. The rest of the questions 
consisted of ranking their reasons and/or providing information.
Data Collection
To get representative data, subjects were randomly selected from the 
lists of Group A, Group B and Group 0 subjects and then divided into six 
categories: 1) College students who enrolled in and completed an institute class. 
2) Non-students who enrolled in and completed an institute class. 3) College 
students who enrolled in and stopped attending an institute class. 4) Non­
students who enrolled in and stopped attending an institute class. 5) College 
students who did not enroll in an institute class. 6) Non-students who did not 
enroll in an institute class.
Because there was a concem that Group B and Group C subjects would 
not respond to the sun/ey, special steps were taken to increase participation by 
this pool. Each randomly selected subject was contacted by telephone. The 
purpose of the call and sun/ey was explained, verification was made to make 
sure they were in the proper group. Their participation was solicited and 
appreciation was expressed for their willingness to participate. Next it was 
explained to them that a survey would be delivered or sent to them and they
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were to complete it and return it in the addressed, stamped envelope that would 
accompany the survey.
Because of the personal nature of some of the questions in the survey 
and to increase the number of sunreys retumed, each subject was assured that 
the information would be kept both confidential and anonymous. The sunreys 
were not numbered or marked in any way. Because those in Groups B and C 
were the least likely to complete the survey, they were sent out in groups of ten.
If that group of ten had a poor rate of return, a follow up phone call was made 
indicating that enough sun/eys had not come back and that if they had not yet 
retumed theirs would they please do so.
The ratio of surveys sent out and retumed were as follows: 50 surveys 
were sent to Group C students and 35 responded for a 70 percent average. For 
Group C non-students 30 out of the 50 responded for a 60 percent average. 
Thirty surveys were sent Group B and 23 responded for a 77 percent average. 
For Group B non-students 9 out of 15 responded for a 60 percent average. Sixty 
surveys were given to Group A students 60 responded for a 100 percent 
average. For Group A non-students 20 out of 20 responded for a 100 percent 
average. Thus roughly equivalent rates of return were attained for both class 
participators and non-participators.
Data Analysis
The System Computing Services at the University of Nevada at Las 
Vegas provides professional assistance on applications of the Statistical 
Package for the Social Science (SPSS). This service was utilized to verify that
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the statistical analysis and procedures had been correctly chosen and applied in 
this study. Depending on the question, cross-tabulation, chi-square procedures, 
ANOVA, means, frequency and percentage distributions were determined 
through appropriate applications of SPSS.
More specifically, several applications of SPSS were used. In regards to 
cross tabs, Witte (1993) stated that in tests for independence performed 
between two categorical variables a null hypothesis should be examined to verify 
that the two variables were statistically independent. The Pearson chi-square is 
a non-parametric statistical test designed to test the null hypothesis for 
qualitative data expressed as frequencies; it reflects the size of discrepancies 
and is a test of independence (Noruisis, 1993). ANOVA tests the null 
hypothesis that two or more population means are equal. These are put into a 
ratio form called F-ratio (Wiersma,1995).
Apart from the data collected via the survey, a semi-structured in-depth 
interview with two representative subjects, one a student and one a non-student 
from each of the three groups: those who enrolled and completed an institute 
class, those who enrolled and stopped attending an institute class and those who 
did not enroll in an institute class was conducted. The purposes of these 
interviews were: 1) to probe for additional factors in the decision-making process 
that might not have been elicited by the sunrey instrument; 2) to gather additional 
personal and demographic information in order to construct biographical profiles 
on each interviewee that would compare and contrast each one from the others 
and thus lend a human dimension to the study; and 3) to cross-validate the data
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collected by the survey. The guide for these interviews is presented in Appendix 
C.
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CHAPTER 4
FINDINGS OF THE STUDY 
Results
In order to investigate the factors that hold potential to influence the levels 
of participation of young, single adults, in The Church of Jesus Christ Institute 
activities, data were collected using both mail sun/ey and interview techniques.
In order to operationalize the study, a set of four research questions was 
devised. Results of the study are presented in this chapter in the same order as 
these research questions using data collected from items that were posed on the 
questionnaire. A subsection is offered on each of the first three in order, 
analyzing data gleaned from the responses of the respective groups of subjects. 
This is followed by a subsection that compares and contrasts the responses of 
the three groups of subjects. The intent of this analysis is to detect any 
differences that might have implications for recruitment an/or retention in Institute 
classes. The first three questions are:
1. What self-identified factors influence young, single, LDS adults 
(Group A) to enroll in, complete and get credit for an institute 
class?
2. What self-identified factors influence young, single, LDS adults 
(Group B) to enroll in but stop attending an institute class?
63
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3. What self-identified factors influence eligible young, single, LDS 
adults (Group C) to not enroll in an institute class?
Following the comparative analysis, the fourth research question of the 
study is addressed. That question is:
4. Does being a matriculating student in an educational institution or 
system appear to be related to their decisions?
Again, the intent of this analysis is to see if any indications emerge that 
might have practical benefit in attracting and/or keeping students in Institute 
classes.
A second dimension of the study was qualitative in nature. It extended 
the exploratory aspects of the investigation and was intended to bring an 
additional human dimension to it. It consisted of a semi-structured, in-depth 
interview of two participants from each of the three attendance groups. Its main 
purpose was to develop biographical profiles or sketches and thus give a face 
and features to these representatives of each group. It also served to probe for 
any additional reasons for participation or non-participation not uncovered in the 
questionnaire.
In order to address the four research questions, survey data were 
collected from three groups of respondents representing different Institute 
attendance classifications, using the self-constructed survey labeled "Institute 
Enrollment and Attendance Survey” (Appendix B).
These data were collected during Fall Semester of 2000. The overall rate 
of retums on the mail sunrey was 79% which is considered to be very good for
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this type of data collection technique. A detailed breakdown of the rate of 
retums by the three classifications of subjects and college matriculation status is 
presented in Table 1.
Table 1 Rate of Retum of Mail Sunreys
Institute Classifications
Group C Group B Group A Aggregate Grand
Total
•c *NC 0 NC C NC C NC
No. of
Surveys
Distributed
50 50 30 15 60 20 140 85 225
No. of
Surveys
Retumed
35 30 23 9 60 20 118 59 177
Rate of 
Retum
70% 60% 77% 60% 100% 100% 84% 69% 79%
*C represents college students and NC represents non-college students
Fifty surveys were sent to Group C students matriculating at a local 
college and 35 responded for a 70 percent average. For the Group C, 
non-college students 30 out of the 50 responded for a 60 percent average. 
Thirty sun/eys were sent to Group B college students and 23 responded for a 77 
percent average. For the Group B, non-college students 9 out of 15 responded 
for a 60 percent average. Sixty surveys were given to Group A matriculating 
college students and 60 responded for a 100 percent average. For the Group A, 
non-college students 20 out of 20 responded for a 100 percent average.
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Presentation and Analysis of Data on Group A Respondents
This section presents the results of an analysis of the responses of Group 
A members on the sun/ey questions to which they provided responses. These 
data will be presented in the same order as the questions occurred on the survey 
instrument.
Question 1 : If you are enrolled and will complete an institute class this 
semester, indicate how important the following reasons are in your 
decision to do so.
Class completers responded to this item by marking their self-estimate to 
each of eleven listed statements provided with a Lykert-type, 5 point rating scale. 
By calculating the average rating for each of these reasons by all respondents, 
an aggregate rating for each reason was identified. The results are presented in 
Table 2. Interestingly, each of the reasons was ranked a "5" by at least one 
person. Also, none of the course completers rated the reason “To study the 
scriptures/gospel” below a “4." Because of the nature and expectations of 
Institute classes it was not surprising that item led all others with an average 
rating of 4.92. Close behind this, however, were three other reasons: “To abide 
by the prophet’s counsel,” “To balance secular with spiritual teaming” and “To 
prepare for temple marriage.” Then came “To associate with other LDS”. 
Although this reason lagged somewhat behind the top four, it appeared to reflect 
a social need as did most of the reasons that clustered around the 4.00 rating. 
The exception to this characterization was “To prepare for a mission.” Tabular 
results are displayed in Table 2 below.
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Table 2 Reasons for enrolling in an institute class and completing it
N Minimum Maximum Mean
To study the scriptures/gospel 77 4 5 4.92
To abide by the Prophet's counsel 80 2 5 4.84
To balance secular with spiritual learning 79 2 5 4.73
To prepare for temple marriage 80 1 5 4.59
To associate with other LDS 80 1 5 4.31
Other 15 2 5 4.00
To be involved in Institute activities/social 80 1 5 3.94
To prepare for a mission 
To associate with Institute teachers 75 1 5 3.91
To please parents 80 1 5 3.89
80 1 5 3.14
The lowest mean rating of those reasons listed on the survey was “To 
please parents” at 3.14. This was considerably below any other reason selected. 
This is perhaps understandable in light of the developmental stage of this age 
group. They would be expected to be seeking emotional emancipation from their 
parents.
The findings would suggest that those Group A members had a strong 
desire to study the scriptures/gospel and/or follow the teachings of the Church as 
a high priority. Social affiliation and secular learning needs also played a part in 
their participation. While some acknowledge that they attended classes “To 
please their parents”, this was a much less cited reason for taking an institute 
class. As young single adults, they were more often making the decision based 
on a personal and independent desire to pursue spiritual needs than to please 
others.
What follows next is a detailed presentation of the responses of Group A 
subjects to other sun/ey questions that were relevant to that group. Respondent
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patterns to sunæy questions as they compare to Group B and Group C are 
displayed and discussed in a later section of the report beginning on page 96.
Question 4. Where did you register for Institute? Went to the institute; in
my ward; At a fireside; At a dance; Did not register
Of the 77 Group A subjects, 72 (93.5%) came to the institute for that 
purpose. Registration at a dance, fireside, or a ward function was a very distant 
second.
Question 5: Did you attend the class for which you registered?
Those completing the survey could chose between “Yes”, “No”, “Changed 
into another class” or “Did not register.” Of the 165 who answered this question, 
92 responded “Yes”, 53 checked “Did not register”, 14 said “No”, and 6 
“Changed into another class.” The top two responses, “Yes” and “Did not 
register”, accounted for 87.9% of the total. Among Group A subjects, 70 out of 
77 attended the class for which they were registered. If respondents enrolled in 
an institute ciass, they attended that class. Very few changed classes or went to 
a different class other than the one for which they were registered. Table 3 
presents these results graphically.
Table 3 Attendance at the class for which they registered
Frequency Percent Valid % Cumulative %
Valid Yes 92 52.0 55.8 55.8
No 14 7.9 8.5 64.3
Changed 6 3.4 3.6 67.9
Did not 53 29.9 32.1
Total 165 93.2 100.0 100.0
Missing System 12 3.8
Total 177 100.0
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Question 7. Do you plan to register for Institute next semester?
Of the 78 Group A respondents, 57 (73.1%) indicated that they would 
enroll in an institute class next semester. This indicates that those who enrolled 
and completed an institute class are very likely to enroll again. When one looks 
at the reasons the 21 (26.9%) listed for not enrolling, it was found that 15 were 
going on a mission or would not be in the area next semester. This pushes the 
potential numbers of those likely to attend even higher.
Question 11. During the past year, how often did you do the following?
Read the scriptures by yourself; Think seriously about religion; Pray
privately once a day; Pray privately twice a day; Pray with your family.
All five responses were combined on a 5 point Lykert Scale, with 1 being 
“Not at all" and 5 being “Every day.” This was then titled “Personal Religious 
Practice” and all responses were averaged for each respondent. Table 4 
indicates a very high mean of 4.4304 for Group A respondents. The lower 
bound of 4.3310 and the upper bound of 4.5298 show that Group A respondents 
professed to be quite dedicated in their personal religious practice. It is 
interesting to note that none of the practices were ranked below 3. See Table 4 
below.
Table 4 Personal Religious Practice
N Mean Lower
Bound
Upper
Bound
Minimum Maximum
Group A 79 4.4304 4.3310 4.5298 3.00 5.00
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
70
Question 12. How well do the following statements describe your 
personal feelings and beliefs: My relationship to God is important to me; I 
lived before i came to earth; i believe the Book of Mormon is the word of 
God; I believe that God exists; i believe Jesus Christ is the Son of God; 
Jesus Christ atoned for my sins; Joseph Smith saw God and Jesus Christ; 
i believe Joseph Smith was a prophet; i believe President Hinckley is the 
living prophet today
These nine statements represent some criteria that true LDS believers are 
asked to adhere to in order to show their level of commitment. This list was 
characterized as appropriate personal religious practice. Therefore, under the 
statement. “ i feel God approves of the way I live my life," more than 92% of 
Group A respondents indicated a strong feeling of approval for the way they are 
conducting their lives as well as agreement with many of the basic teachings of 
The Church of Jesus Christ of Latter-day Saints. Table 5 exhibits the outcome of 
this item.
Table 5 Personal Religious Beliefs
Group A Disagree Undecided Agree Strongly
Agree
Total
1 feel God 
approves of the 
way 1 live my life
1.3% 6.3% 35.4% 57% 100%
Question 13. Are you a: Full tithe payer Partial tithe payer Non-tithe 
payer
A full tithe payer contributes 10% of all earnings to The Church of Jesus 
Christ of Latter-Day Saints. Payment of tithing is related to Institute attendance
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
71
classification because 93.6% of ttiose wtio enrolled and completed indicated
they were full tithe payers and only 6.4% said they were not.
Question 14. As you think about the future, which of the following things 
do you think you will do? Be active in the church, graduate from college, 
get married in the temple, have a job/career.
When asked about their future plans. Group A respondents had definite
ideas about what they would do.
Of the 80 Group A respondents, an overwhelming majority of 79 (98.8%)
definitely plan to be active in the church while one (1.2%) had no definite plans
to be active in the church. A strong majority of 72.5 % indicated they plan to
graduate from college while 27.5% had no definite plans to graduate from
college. Reflecting a similar very high percentage as “Plan to be active in the
church”, 97.5% definitely plan to get married in the temple compared to 2.5%
with no definite plans to marry in the temple. Although the numbers were lower
in regard to having a job/career, a still strong majority of 68.8% definitely plan on
having a job/career. Only 31.2% had no definite job/career plans. The results of
this survey item are shown in Table 6.
Table 6 Future plans
No definite plans Definitely
Will be active in church 1.2% 98.8%
Will graduate from college 27.5% 72.5%
Will get married in the temple 2.5% 97.5%
Will have a job/career 31.2% 68.8%
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Question 15. Overall, how important is religion in your life? It is the most 
important thing In my life; It is one of the most important things in my life; 
It is somewhat important in my life; It is not very important in my life; It is 
the least important thing in my life
Religion appears to be quite important in the lives of Group A
respondents. All 80 (100%) of the respondents sun/eyed indicate that religion
was either the most important, or one of the most important things in their lives.
One evidence of their commitment appears to be their participation in the
institute program and classes. See Table 7 for a graphic display of the results.
Table 7 Importance of religion in life
Somewhat One of the most The most Total
Important Important
Group A 0 24 (30%) 56 (70%) 80 (100%)
Question 16. How many years did you take seminary?
Among Group A respondents, virtually all participated in religion classes 
while they were in high school. Most (89.7%) of the Group A respondents also 
graduated from seminary meaning they completed four years of such classes. 
Over 98% took at least a year of seminary classes while they were in high 
school. See Table 8 for a specific breakdown of these results.
Table 8 Involvement in high school seminary classes
Group A Less than 1 year 1 to 3 years Graduated Total
Seminary 1 (1.3%) 7(9%) 70 (89.7%) 78 (100%)
experience
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Question 17. Did you enjoy your seminary experience?
Responses by Group A members indicated that the vast majority (96%) 
enjoyed their seminary experience. Their comments included : “Good teachers”. 
“I learned a lot about the gospel”. “Helped me get a testimony”, “Enjoyed 
associating with others”, and “Helped put balance in my life”.
Question 18. How old were you when you received a Patriarchal
Blessing?
As seen in Table 9 below, those who received a Patriarchal Blessing 
when they were 17 or younger were much more likely to have enrolled in and 
completed an institute class than those who were 18 or older. To further 
strengthen this relationship, it is observed that only two respondents in Group A 
had not yet received their Patriarchal Blessing.
Table 9 Age received Patriarchal Blessing
17 or younger 18 or older Not yet Total
Group A 50 (63.3%) 27 (34.2% 2 (2.5%) 79 (100%)
Question 20. Have you sen/ed a mission? If not, do you plan to? 
There is a relationship between Group A membership and missionary 
service. As seen in Table 10 below, 54 (68.3%) respondents either sen/ed or 
plan to sen/e a mission compared to 5 (6.3%) who don't plan to sen/e and 20 
(25.3%) who were undecided about senring a mission.
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Table 10 Missionary Senmce
Group A Served a 
mission
Plan to 
serve
Don’t plan to 
serve
Undecided Total
Enroll and 
Completed
28 (35.4%) 26 (32.9%) 5 (6.3%) 20 (25.3%) 79 (100.0%)
Some curiosity developed regarding the 20 (25.3%) respondents who 
indicated they were undecided about missionary service. Since two years of 
voluntary missionary senrice in the LDS church is expected of young men 19-25 
years of age; and only encouraged of young women 21 - 25 if they desire, the
Tabie 11 Missionary Senrice by Gender
Group A
Gender
Female Missionary
Service
Served or plan 
to serve a 
mission
Count
% within Institute 
dass outcome
10
32.3%
Don’t plan to 
serve or 
undecided
Count
% within Institute 
class outcome
21
67.7%
Total Count
% within Institute 
dass outcome
31
100.0%
Male Missionary
Service
Served or plan 
to serve a 
mission
Count
% within Institute 
class outcome
44
91.7%
Don’t plan to 
serve or 
undecided
Count
% within Institute 
class outcome
4
8.3%
Total Count
% within Institute 
dass outcome
48
100.0%
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Stronger expectation is for young men. Therefore Group A responses were 
further analyzed by gender. As surmised, the vast majority of those who didn’t 
plan to serve or were undecided were female. Table 11 shows that of 25 people 
who didn’t plan to serve a mission or were undecided, 21 were female and 4 
were male. This validated the assumption that those who were undecided or 
didn’t plan on missionary service were predominately female.
Question 21. How often during the last three months have you attended
the following? (Sacrament Meeting, Sunday School, Relief Society)
There is a strong iinkage between Group A membership and attendance 
at Sunday meetings, a three-hour block consisting of Sacrament meeting, 
Sunday School, and Priesthood/Relief Society meetings. Of the three, it can be 
seen in Table 12 that Sacrament meeting attendance was the highest with 90% 
attending every week and the rest attending at least 2-3 times a month.
Sunday School, usually held during the second hour of the meeting block, 
showed 4 (5.1%) attending once a month or less, 19 (24.1%) attending 2-3 times 
a week and 56 (70.9%) attending every week. Even though the numbers are not 
as high as Sacrament meeting, there is still a strong relationship between 
Sunday School attendance and Group A membership.
The Priesthood/Relief Society meeting is generally held during the last 
part of the three hour block, but there is still a very strong relationship between 
attendance and Group A membership. From a total of 79 respondents, 55 
(69.6%) attend weekly, and 19 (24.1%) attending 2-3 times a month. Only 5 
(6.3%) attend less than once a month.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
76
One can conclude from these figures that Group A respondents were very 
likely to attend meetings on Sundays. Attendance records for these three 
meetings are shown in Table 12.
Table 12 Sunday meeting attendance
Group A Once a month 
or less
2-3 Times a 
month
Every Week Total
Sacrament
Meeting
8 (10%) 72 (90.0%) 80 (100%)
Sunday
School
4(5.1%) 19(24.1%) 56 (70.9%) 79 (100%)
Priesthood/ 
Relief Society
5 (6.3%) 19 (24.1%) 55 (69.6%) 79(100%)
Question 22. If you are currently employed, how many hours do you work 
each week? Circle one
There is a relationship between Group A membership and the number of 
hours worked. Table 13 shows that among Group A members, 17 (21.3%) 
worked less than ten hours, 43 (53.8%) worked between 10-25 hours, 16 (20%) 
worked between 26-40 hours per week and 4 (5%) worked more than 40 hours 
per week. The strongest relationship is those working from 10-25 hours a week. 
When combined with those working fewer than 10 hours a week, it is discovered 
that 75% of Group A were working part-time. Only 5 percent were working fuli- 
time (40 hours). See Table 13 for a display of these results.
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Table 13 Number of hours worked per week
Group A Less than 10 10-25 26-40 More 
than 40
Total
Work hours 
per week
17(21.3%) 43(53.8%) 16(20%) 4 (5%) 80(100%)
Question 23. As part of your employment, do you work on Sunday?
Those who responded to this question in the survey who were Group A 
members indicated that 90.7% almost never worked on Sunday and 9.3% 
sometimes or frequently worked on Sunday. Therefore there Is a very positive 
association between not working on Sunday and Group A membership.
Question 25. Growing up, with whom did you live?
It was discovered that 91.3% of Group A members lived with both natural 
parents. This would indicate that most of Group A members came from two- 
parent families.
Question 26 and 27. In your opinion, how important is/was religion in your
mother's and father’s lives?
By viewing Table 14, it can be surmised that Group A members perceived 
that religion is quite important in their mother or father’s lives. Conceming 
mothers, 87.5% felt that religion was very important to them. Conceming 
fathers, 93.7% felt that religion was either very important or important to them 
(see Tabie 14).
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Table 14 Mother/Father attitudes toward religion
Group A Very important Important Not very important
Mother’s attitude 87.5% 12.5%
Father's attitude 74.7% 19.0% 6.3%
Question 28. Do/would your parents feel that taking an institute class is 
important?
Over three-fourth's Group A members felt that taking an institute class 
was important to their parents. As seen in the Table 15,77.2% perceived their 
parents felt it was very important, 20.3% identified it as important, while only 
2.5% judged their parents felt it was not important.
Table 15 Institute class importance to parents
Group A Very important Important Not important
Do parents feel Institute 77.2% 20.3% 2.5%
is important
Presentation and Analysis of Data on Group B Respondents
Question 3: If you enrolled and stopped attending an institute class this 
semester, indicate which of the following best describes your reasons.
Group B respondents were asked to rank the reasons provided. Some
did, while others only checked the ones that they acknowledged as applying to
them. “Other” (designated by 48.4% of those responding), “school” (35.5%),
“work” (35.5%), and “time” (29%) were the reasons most often selected. These
four choices accounted for 83.7% of the total responses (see Table 16). Nearly
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half of those responding listed “other” and gave a wide variety of reasons that 
included: “got married.” “left on a mission,” “moved home,” “conflict with self or 
others,” “too early,” “didn’t agree with what was being taught,” and “missed too 
much and felt it was too late to go back.” Table 16 presents the details of results 
on this item.
Table 16 Reasons for enrolling and not completing
Group B Count %of
Responses
% of Cases
Other 15 27.3 48.4
School 11 20.0 35.5
Work 11 20.0 35.5
Time 9 16.4 29.0
Don’t fit in 4 7.3 12.9
Teachers 3 5.5 9.7
Classes 2 3.6 6.5
A detailed presentation and analysis of the responses of Group B to other 
survey questions that were relevant to that group follows. Respondent patterns 
to survey questions as they compare to Group A and Group C are shown in a 
later section of this report beginning on page 95.
Question 7. Do you plan to register for Institute next semester?
Qf Group B respondents, 83.9% reported they planned to enroll in an 
institute class next semester while 16.1% did not. One possible reason for this 
high rate may be because, since they enrolled but stopped attending, they feel 
they did not get closure on an activity they desired.
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Question 11. During the past year, how often did you do the following?
Read the scriptures by yourself; Think seriously about religion; Pray
privately once a day; Pray privately twice a day; Pray with your family.
All five responses were combined on a 5 point Lykert Scale, with 1 being 
"Not at all" and 5 being "Every day.” This was then titled "Personal Religious 
Practice” and all responses were averaged for each respondent. Table 17 
indicates a high mean of 3.8646 for Group B respondents. The lower bound was 
3.6169 and the upper bound was 4.1123. At least one Group B respondent 
listed a 1 for the minimum and at least one listed a 5 as the maximum. Group B 
respondents apparently take time to think seriously about religion, read the 
scriptures by themselves and pray privately once a day. See Table 17 for a 
graphic display of the results.
Table 17 Personal religious practice
Mean Lower
Bound
Upper
Bound
Minimum Maximum
Group B 3.8646 3.6169 4.1123 1.00 5.00
Question 12. How well do the following statements describe your 
personal feelings and beliefs? My relationship to God is important to me; I 
lived before I came to earth; I believe the Book of Mormon is the word of 
God; I believe that God exists; I believe Jesus Christ is the Son of God; 
Jesus Christ atoned for my sins; Joseph Smith saw God and Jesus Christ; 
I believe Joseph Smith was a prophet; I believe President Hinckley is the 
living prophet today
Again, these nine statements represent criteria that true LDS believers 
must adhere to in order to secure God's approval. Therefore, this list was
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characterized as appropriate personal religious practice under the statement, “I 
feel God approves of the way I live my life.”
Using crosstabs. Table 18 was generated. In regard to personal religious 
belief. Group B respondents were spread over the total spectrum. They did not 
associate taking and completing an institute class with their personal religious 
beliefs. Table 18 below exhibits the results in tabular form.
Table 18 Personal Religious Beliefs
Group B Disagree Undecided Agree Strongly
Agree
Total
1 feel God 
approves of the 
way 1 live my life
18.8% 18.8% 28.1% 34.4% 100%
Question 13. Are you a: Full tithe payer Partial tithe payer Non-tithe 
payer.
There is a positive association between Group B membership and paying 
tithing. About two thirds (62.5%) did tithe whiie a third (37.5%) did not pay 
tithing.
Question 14. As you think about the future, which of the following things 
do you think you will do? Be active in the church, graduate from college, 
get married in the temple, have a job/career
Group B respondents indicated that 93.5% planned to be active in the
church, and 90.3% planned on getting married in the temple, both very high
percentages. They were, however, not as strong in regard to their plans to
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graduate from college (51.6%) and/or have a job/career (61.3%). See Table 19 
below for these results.
Table 19 Future plans
Group 8 No definite plans Definitely
Will be active in church 2 (6.5%) 29 (93.5%)
Will graduate from college 15(48.4%) 16(51.6%)
Will get married in the temple 3 (9.7%) 28 (90.3%)
Will have a job/career 12 (38.7%) 19(61.3%)
Question 15. Overall, how important is religion in your life: It is the most 
important thing in my life;. It is one of the most important things in my life;
It is somewhat important in my life; It is not very important in my life; It is 
the least important thing in my life
The majority (53.1%) of Group B respondents reported that religion was 
one of the most important things in their life. Another 37.5% said it was the most 
important thing in their life and only 9.4% chose “somewhat important" as a 
response. Table 20 reflects this breakdown. Although religion is reported as a 
very important part of their lives, completing an institute class was obviously not 
part of the equation.
Table 20 Overall importance of religion
Somewhat One of the most The most Total
important important important
Group 8 9.4% 53.1% 37.5% 100%
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Question 16. How many years did you take seminary?
As Table 21 shows, one hundred percent of Group B respondents either 
graduated from seminary (84.4%) or attended 1-3 years (15.6%). This may 
indicate that, as seminary graduates, they demonstrated a commitment to 
continue in religious education as they leave high school, but the personal 
dedication waned as they moved into a more independent lifestyle with less 
parental supervision.
Table 21 Number of years taking seminary
Group 8 Graduated 1-3 Years Less than 1 year Total
Enrolled and 84.4% 15.6% 100%
stopped
attending
Question 20. Have you served a mission? If not, do you plan to?
In assessing Group B responses relative to missionary service, there is a 
suspicion that there was not a strong commitment to missionary service. As 
Table 22 indicates, 20% were undecided about a mission, 36.7% didn’t plan to 
serve a mission, 23.3% plan to serve and 20% had sen/ed a mission. In other 
words, over half were not committed to senring a mission.
Table 22 Missionary Service
Served a Plan to serve Don’t plan to Undecided Total
mission sen/e
Group 8 6 (20.0%) 7 (23.3%) 11 (36.7%) 6 (20.0%) 30 (100.0%)
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To explore the possibility that missionary service might be linked to 
gender, the data from Group B were further analyzed according to gender. It 
was found that all of those who didn't plan to sen/e a mission or were undecided 
were female. The Table 23 shows this data in graphic form. Each Group B male 
had either served a mission or intended to do it.
Table 23 Missionary senrice by gender
Group B
Gender
Female Missionary
Service
Served or plan to 
serve a mission
Count
% within Institute 
class outcome
3
15.0%
Don’t plan to 
serve or 
undecided
Count
% within Institute 
class outcome
17
85.0%
Total Count
% within Institute 
class outcome
20
100.0%
Male Missionary
Service
Served or plan to 
serve a mission
Don't plan to 
serve or 
undecided
Count
% within Institute 
class outcome
Count
% within Institute 
class outcome
10
100.0%
Total Count
% within Institute 
class outcome
10
100.0%
Question 21. How often during the last three months have you attended 
the following? (Sacrament Meeting, Sunday School, Relief 
Society/Priesthood)
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There was found to be an association between Group B membership and 
their attendance at Sunday meetings which include Sacrament Meeting, Sunday 
School, and Relief Society/Priesthood meetings. These are attended in a three 
hour block with Sacrament Meeting lasting just over an hour and the other two 
lasting less than an hour.
In regards to Sacrament Meeting, 6.7% of Group B respondents reported 
attending once a month or less, 46.7% attended 2-3 times a month, and 46.6% 
attended every week.
Sunday School showed 23.3% of Group B members attended once a 
month or less, 56.7% attended 2-3 times a month and 20% attended every 
week.
When it came to Group B members attending Relief Society/Priesthood 
meeting, 33.3% attended once a month or less, 43.3% attended 2-3 times a 
month, and 23.3% attended every week. These three attendance records are 
shown in Table 24.
Table 24 Sunday meeting attendance
Group B Once a 
month or less
2-3 times a 
month
Every week Total
Sacrament Meeting 2 (6.7%) 14 (46.7%) 14 (46.6%) 30 (100.0%)
Sunday School 7 (23.3%) 17 (56.7%) 6 (20.0%) 30 (100.0%)
Priesthood/Relief
Society
10(33.3%) 13 (43.3%) 7 (23.3%) 30 (100.0%)
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Question 23. As part of your employment, do you work on Sunday:
Never; Almost Never; Sometimes; Frequently; Almost always
The linkage between Group B membership and abstinence from work on 
Sunday is substantial. Twenty-seven percent of Group B reported that they 
sometimes or frequently worked on Sunday while 73% reported that they almost 
never worked on Sunday.
Question 24. Do you live with: Father and Mother; Mother; Mother and
Step-father; Father; Father and Step-mothen Roommates; Live aione;
Other
An interesting finding appeared among Group B respondents when asked 
with whom they were currently living. Those living with roommates accounted for 
a strong majority 67.7%, of the total. Those living with both natural parents or 
one natural parent accounted for only 22.6% of the total, and those living alone 
or other accounted for 9.7% of the total. It would appear that Group B 
respondents have mostly moved from home and live independently for the first 
time. Thus they are teaming how to deal with personal independence and self 
reliance. Table 25 displays this data.
Table 25 Current living arrangements
Both natural 
parents
One natural 
parent
Roommates Alone or 
other
Total
Group 8 12.9% 9.7% 67.7% 9.7% 100%
Question 26 and 27. In your opinion, how important is/was religion in your 
mother’s and father’s lives?
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The association between Group B membership and their opinion about 
the importance of religion in their mother and father’s life was quite high (see 
Table 26). It showed that their perceptions of their parents’ attitudes toward 
religion was not always the same as those reflected in their own choices.
Table 26 Mother/Father attitudes toward religion
Group B Very important Important Not very important
Mother’s attitude 87.1% 12.9%
Father’s attitude 71.9% 21.9% 6.3%
Question 28. Do/would your parents feel that taking an institute class is 
important? Circle one: Very important; Important; Somewhat important; 
Not important
A high proportion (93.5%) of Group B respondents reported that their 
taking an institute class was important to their parents. Perhaps this was one 
factor that lead them to enroll in an institute class initially.
Presentation and Analysis of Data on Group 0  Respondents
Question 2: if you did not enroll in an institute class this semester, indicate 
which of the following best describes your reasons.
On this item. Group C subjects were asked to divulge their reasons by
ranking a list of reasons that were offered. Some followed these directions, while
others only checked the ones they acknowledged applied to them. Work (listed
by 46.9% of the respondents), time (45.3%), other (32.8%) and school (28.1)
were the main reasons chosen and collectively accounted for 81.7% of the total
responses. When those who checked or rated "other" were looked at individually.
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it was found that a range of specific reasons were written in. These included 
"lazy,” "didn't want to,” "taking care of elderly parent” and "not involved with 
school.” See Table 27 for a complete display of the results.
Table 27 Reasons for not enrolling in an Institute class
Group C Count % of Responses % of Cases
Work 30 25.0 46.9
Time 29 24.2 45.3
Other 21 17.5 32.8
School 18 15.0 28.1
Don’t fit in 8 6.7 12.5
Classes 5 4.2 7.8
For college students only 4 3.3 6.3
Not invited by faculty 2 1.7 3.1
Not invited by bishop 2 1,7 3.1
Teachers 1 .8
An inspection of Table 27 reveals that work, time, and school made up 
two-thirds of reasons young single adults gave for not enrolling in an institute 
class. When "other” was broken down individually, "desire”, "time”, “not being 
involved in school” and "effort” were the reasons specified. When "didn't fit in” 
was added to these reasons, they accounted for 95.8% of the responses. Not 
being invited by faculty and bishops apparently had little impact on their decision 
to enroll.
For the information of the reader, a detailed presentation of responses of 
Group C members to relevant sunrey questions are presented in this section with 
appropriate comments. Comparisons of the response pattems of this group with
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those or Group A and Group B are presented in a later section of this report
beginning on page 95.
Question 7. Do you plan to register for Institute next semester?
Concerning this question. 59 responded that they had not enrolled in an
institute class and thus became Group C respondents. Of those, 31 or 52.5%
indicated they would not enroll in an institute class next semester either, while 28
or 47.5% indicated they would.
Question 11. During the past year, how often did you do the following? 
Read the scriptures by yourself; Think seriously about religion; Pray 
privately once a day; Pray privately twice a day; Pray with your family
Since a 5 point, Lykert-type scale was employed on each item, by
calculating the average rating, an aggregate rating was determined. The
minimum rating employed was 1.00 and the maximum was 5.00 and yielded a
lower index of 2.99 and an upper index of 3.50 for Group C.
Question 12. How well do the following statements describe your 
personal feelings and beliefs? My relationship to God is important to me; i 
lived before i came to earth; I believe the Book of Mormon is the word of 
God; i believe that God exists; I believe Jesus Christ is the Son of God; 
Jesus Christ atoned for my sins; Joseph Smith saw God and Jesus Christ; 
i believe Joseph Smith was a prophet; I believe President Hinckley is the 
living prophet today
These nine statements represent criteria that true LDS believers must 
adhere to in order to secure God’s approval. Therefore, this list was 
characterized as appropriate personal religious practice under the statement "I 
feel God approves of the way I live my life.” Responses were scattered as 16 
(25%) disagreed with that statement, 12 (18.8%) were undecided, 18 (28.1%)
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agreed with that statement and 18 (28.1%) strongly agreed with that statement 
(see Table 28).
Table 28 Personal Religious Beliefs
Disagree Undecided Agree Strongly agree Total
Group C 16 (25%) 12 (18.8%) 18(28.1%) 18 (28.1%) 64(100%)
Question 13. Are you a: Full tithe payer Partial tithe payer Non-tithe 
payer
It is interesting to obsenre that there was almost an even split between
those who indicated they were full tithe payers (46.8%) and those who indicated
they did not pay tithing (53.2%).
Question 14. As you think about the future, which of the following things 
do you think you will do? Be active in the church, graduate from college, 
get married in the temple, have a job/career.
Conceming future plans, the results reveal that, of Group C members,
35.4% had no definite plans to be active in the church while 64.6% definitely
planned to be active. Also, 45.3% had no definite plans to graduate from college
while 54.7% definitely planned on graduating from college. Finally, 38.1% had
no definite plans to marry in the temple while 61.9% definitely planned on be
married in the temple. However, a large proportion of Group C (81.5%) definitely
had plans to have a job/career while 18.5% had no plans. This appears to
suggest Group C members are strongly job/career oriented and may offer a clue
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as to what the Institute must do to attract and keep more of them in classes. 
See Table 29 for a graphic exhibit of these resuits.
Table 29 Future plans
Groupe No definite plans Definitely
Will be active in church 23 (35.4%) 42 (64.6%)
Will graduate from college 29 (45.3%) 35 (54.7%)
Will get married in the temple 24(38.1%) 39(61.9%)
Will have a job/career 12(18.5%) 53(81.5%)
Question 15. Overail, how important is religion in your life? It is the most 
important thing in my life; It is one of the most important things in my life; 
it is somewhat important in my life; It is not very important in my life; it is 
the least important thing in my life
Among Group C respondents, twenty-five percent indicated religion was
only somewhat important in their life, 40.6% said it was one of the most
important things in their life, and 34.4% said it was the most important thing in
their life. Although 75% perceive that religion is one of the most or the most
important thing in their life, they apparently did not equate taking an institute
class with this expressed attitude.
Question 16 and 17. How many years did you take seminary, and Did you 
enjoy your seminary experience?
While over 55% of Group 0 respondents reported that they graduated 
from seminary and enjoyed their seminary experience, they did not enroll in an 
institute class. Of the fourteen who took seminary less than a year, thirteen did
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not enroll In an institute class. Of the seventeen who did not enjoy seminary,
nine of them did not enroll in an institute class.
Question 18 and Question 19. How old were you when you received a 
Patriarchal Blessing/ With respect to a Patriarchal Blessing.
Of the Group C respondents, 45.2% had not had a Patriarchal Blessing.
Another 27.4% had received it when they were 18 or older. Only 27.4% had
received it when they were 17 or younger. The level of importance Group C
members ascribed to the Patriarchal Blessing suggests it is unimportant to them.
The Anova was significant at the .004 level, verifying this relationship. See Table
30 below for a presentation of these data.
Table 30 Importance of a Patriarchal Blessing
Lower Bound Upper Bound Minimum Maximum
Group C 4.0190 4.6064 1.00 5.00
Question 20. Have you served a mission? If not, do you plan to?
If 50% participation is taken as a standard or goal of the church, there is 
an inadequate participation rate among Group C members in missionary 
service. A large proportion (39.7%) don’t plan to serve a mission and 17.5% are 
undecided, for a total of 57.2% compared to 42.6% who have served or plan to 
serve a mission.
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Table 31 Missionary Service
Served a
mission
Plan to serve Don't plan to 
serve
Undecided Total
G roupe 14 (22.2%) 13 (20.6%) 25 (39.7%) 11 (17.5%) 63 (100.0%)
Even when the participation rate is analyzed taking gender into 
consideration, it is apparent that missionary service does not appear to be a 
priority in the lives of Group C members. Male members of Group C responded 
by revealing that 42.9% (18 of 42) are not planning to sen/e or are undecided 
about missionary senrice. The Group C female responses showed that 85.7% 
(18 of 21) do not plan to senre or are undecided about missionary service.
Table 32 Missionary Sen/ice by Gender
Gender Group C
Female Missionary
Service
Served or plan to 
serve a mission
Count
% within Institute 
class outcome
3
14.3%
Don’t plan to 
serve or 
undecided
Count
% within Institute 
class outcome
18
85.7%
Total Count
% within Institute 
class outcome
21
100.0%
Male Missionary
Service
Served or plan to 
serve a mission
Count
% within Institute 
class outcome
24
57.1%
Don't plan to 
serve or 
undecided
Count
% within institute 
class outcome
18
42.9%
Total Count
% within Institute 
class outcome
42
100.0%
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Question 21. How often during the last three months have you attended
the following? (Sacrament Meeting, Sunday School, Relief Society)
Of the 63 Group C respondents, 22.2% attended Sacrament meeting 
once a month or iess, 36.5% attended two-three times a month and 41.3% 
attended every week.
Attendance at Sunday School reflected even higher figures, with 44.4% of 
Group C attending once a month or iess, 27% attending two-three times a 
month, and 28.6% attending every week.
In regards to Priesthood/Relief Society, 47.6% of Group C, attended once 
a month or iess, 27% attended two-three times a month, and 25.4 attended 
every week. Table 33 displays these data.
Table 33 Attendance at Sunday Meetings
Group C Once a month 
or less
2-3 times a 
month
Every week Total
Sacrament
Meeting
14 (22.2%) 23 (36.5%) 26(41.3% ) 63 (100.0%)
Sunday school 28 (44.4%) 17(27.0%) 18(28.6% ) 63 (100.0%)
Priesthood/ 
Relief Society
30 (47.6%) 17(27.0%) 16 (25.4%) 63 (100.0%)
Question 22. If you are currently employed, how many hours do you work 
each week?
Group C members reported fairly heavy employment involvements as 
23% worked iess than 10 hours a week, 17% worked 10-25 hours, 43% worked 
26-40 hours and 17% worked over 40 hours a week.
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Table 34 Work hours per week
Less than 10 10-25 26-40 Over 40 Total
Groupe 15(23.1%) 11 (16.9%) 28 (43.1%) 11 (16.9) 65(100%)
Question 23. As part of your employment do you work on Sunday?
Even though the majority of Group C members (51.7%) sometimes or 
frequently worked on Sunday, a nearly equivalent number (48.3%) almost never 
worked on Sunday.
Question 26 and 27. In your opinion, how important is/was religion in your
mother’s and father’s lives?
Of the Group C respondents, 46.2% felt religion was not very important 
while 53.8% felt religion was very important in their mothers life. In regards to 
their fathers, 23.1% felt it was not important, while 21.5% felt it was important 
and 55.4% felt it was very important.
Comparisons Among the Three Groups
By comparing the response pattems across the three groups on key 
questions, differences could be identified and weighed for relevance and 
significance to the research questions.
Question 7: Do you plan to register for Institute next semester? Why or
Why not?
Group response pattems were collated, inspected and analyzed. Of 
those answering, "Yes” they would enroll in Institute next semester, 28 Group 0 
(not enrolled) respondents (47.5%), 26 Group B (enrolled, stopped attending)
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respondents (83.9%), and 57 Group A (enrolled and completed) respondents 
(73.1%) said they wouid enroll. See Table 35 below for a display of this data. 
Thus it is obvious that respondents who enroll in an institute class are much 
more apt to intend to enroll again than those who don’t enroll at ail. The fact that 
Group B members intend to enroll at the highest rate is probably indicative of the 
fact that Group A members plan to leave the St. George area in higher numbers 
than Groups B and C.
Table 35 Plan to register next semester
Groupe
Institute 
Group B
classification 
Group A Total
Plan to Yes Count 28 26 57 111
register next 
semester
% within Institute 
class outcome
47.5% 83.9% 73.1% 66.1%
No Count
% within Institute 
class outcome
31
52.5%
5
16.1%
21
26.9%
57
33.9%
Total Count
% within Institute 
class outcome
59
100.0%
31
100.0%
78
100.0%
168
100.0%
Applying the SPSS version of the Chi-square Test, showed a 
significance at the .001 level. See Table 36. There is a strong implication 
that most of those in Groups A and B planned to enroll again in an institute 
class the next semester, while less than half of Group 0 members would.
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Table 36 Chi-square Test of observed and expected plan to enroll
next semester
Group Observed Expected X2
C 59 39.0
B 31 20.5 15.208""
A 78 51.6
""Indicates significant results beyond .001 level
Question 11 : During the past year, how often did you do the following?
Read the scriptures by yourself; Think seriously about religion; Pray
privately once a day; Pray privately twice a day; Pray with your family
For statistical purposes "Reading the scriptures by yourself, “Thinking 
seriously about religion", "Praying privately once a day", "Praying privately twice a 
day” and "Praying with your family” were combined under the heading "Personal 
religious practice”. There is a significant correlation between personal religious 
practice and enrolling or not enrolling in an institute class (see Table 37). The 
lower bound for those who did not enroll in an institute class was 2.72 and the 
upper bound was 3.23. The lower bound for those who enrolled and stopped 
attending an institute class was 3.11 and the upper bound was 3.66. The lower 
bound for those who enrolled and completed an institute class was 3.41 and the 
upper bound was 4.20. The lower bound of those who enrolled and completed 
an institute class was higher than the upper bound of those who did not enroll in 
an institute class.
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Table 37 Personal religious practice
N Mean Lower
Bound
Upper
Bound
Minimum Maximum
Group A 63 3.2460 2.9908 3.5012 1.00 5.00
Group B 32 3.8646 3.6169 4.1123 1.67 5.00
Groupe 79 4.4304 4.3310 4.5298 3.00 5.00
Total 174 3.8975 3.7615 4.0335 1.00 5.00
The SPSS ANOVA Test reported in Table 38 was significant at the .001 
level which indicates that personal religious practice is related to respondents 
enrolling in an institute class. Group A were much more committed than the 
other groups, and Group B exceeded Group C by a large margin.
Table 38 ANOVA Test for personal religious practice
Sum of 
Squares
df Mean
Square
F Sig.
Between 
Groups 
Within Groups 
Total
49.205
93.661
142.867
2
171
173
24.603
.548
44.918 .000
Question 12: How well do the following statements describe your personal 
feelings and beliefs? My relationship to God is important to me; I lived 
before I came to earth; I believe the Book of Mormon is the word of God; I 
believe that God exists; I believe Jesus Christ is the Son of God; Jesus 
Christ atoned for my sins; Joseph Smith saw God and Jesus Christ; i 
believe Joseph Smith was a prophet; i believe President Hinckley is the 
living prophet today
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There was found to be a significant difference between personal religiosity 
and enroliing in an institute ciass. Personal religiosity and membership in Group 
A or Group B were at a significantly higher level than membership in Group C.
Of the 23 who disagreed with the statement that "God approves of the 
way I live my life," 16 were Group C respondents (25%), 6 were Group B 
respondents (18.8%), and only one was a Group A respondent (1.3%). Of the 
23 who were undecided, 12 belonged to Group C (18.8%), 6 were in Group B 
(18.8%), and 5 were from Group A (6.3%). Of the 55 who agreed that "God 
approves of the way i live my life," 18 were from Group 0  (28.1%), 9 from Group 
B (28.1%) and 28 from Group A (35.4%). Of the 74 who strongly agreed that 
"God approves of the way I live my life,” 18 were from Group C (28.1%), 11 from 
Group B 34.4(%) and 45 from Group A (57%).
Table 39 Personal religious belief
Institute classification 
Group C Group B Group A Total
1 feel God Disagree Count 16 6 1 23
approves of 
the way 1 
live my life
% within Institute 
class outcome
25.0% 18.8% 1.3% 13.1%
Undecided Count
% within Institute 
class outcome
12
18.8%
6
18.8%
5
6.3%
23
13.1%
Agree Count
% within Institute 
class outcome
18
28.1%
9
28.1%
28
35.4%
55
31.4%
Strongly Count 18 11 45 74
agree % within Institute 
class outcome
28.1% 34.4% 57.0% 42.3%
Total Count
% within Institute 
class outcome
64
100.0%
32
100.0%
79
100.0%
175
100.0%
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Specifically, when a SPSS Chi-square Test was applied to the personal 
religiosity data ("Strongly agree” response only), it revealed significant 
differences existed at the .001 level in favor of Group A over either Group B or 
Group C membership. See Table 40 below.
Table 40 Chi-square Test of observed and expected personal 
religious belief
Group Observed Expected X2
C 18 27.1
8 11 13.5 29.449""
A 45 33.4
""Indicates significant results beyond .001 level
Question 13. Are you a: Full tithe payer. Partial tithe payer, or Non-tithe 
payer?
An inspection of the numbers clearly shows that tithing status and Institute 
attendance are related. Fully 73 of the 78 Group A (enrolled and completed) 
respondents (93.6%) indicated they were full tithe payers while 5 (6.4%) said 
they were not. Of Group C (not enrolled) members, only 29 out of 62 (46.8%), 
said they were full tithe payers. Those who were in Group B (enrolled, stopped 
attending) reported tithing at the 62.5% level. Thus this factor appeared to be 
one that differentiated the three groups. See Table 41 for a detailed breakdown.
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Table 41 Tithing status
Groupe
Institute classification 
Group B Group A Total
Full tithe Yes Count 29 20 73 122
payer % within Institute 
class outcome
46.8% 62.5% 93.6% 70.9%
No Count
% within Institute 
class outcome
33
53.2%
12
37.5%
5
6.4%
50
29.1%
Total Count
% within Institute 
class outcome
62
100.0%
32
100.0%
78
100.0%
172
100.0%
The SPSS version of the Chi-square Test was significant at the .001 level 
(see Table 42). it is evident that those who enroll in and complete an institute 
class are likely to be full tithe payers.
Table 42 Chi-square Test of obsen/ed and expected tithing status
Group Observed Expected X2
C 29 33.2
B 20 14.2 38.072**
A 73 51.8
'Indicates significant results beyond .001 level
Question 14. As you think about the future, which of the following things 
do you think you will do? Be active in the church, graduate from college, 
get married in the temple, have a job/career..
Each item about future plans was examined separately using
crosstabs and Pearson’s Chi-square. For statistical purposes, the five
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possible response ratings were collapsed into two: "no definite plans” and 
"definitely”. Results that differentiate the three groups were revealed by 
this analysis.
Conceming future activity in the church, 176 responded to this 
question. Of the 26 who had no definite plans to be active in the church,
23 (35.4%) represented Group C, two (6.5%) were from Group B and one 
(1.3%) was a Group A respondent. Of the 150 who definitely planned to be 
active in the church, 42 (64.6%) did not enroll in an institute class, 29 
(93.5%) enrolled in and stopped attending an institute class while 79 
(98.8%) enrolled in and completed an institute class. A graphic display of 
these data is shown in Table 43.
Table 43 Plan to be active in the church
Institute classification 
Group C Group B Group A Total
Will be active 
in the church
No definite 
plans
Count 
% within 
Institute 
class outcome
23
35.4%
2
6.5%
1
1.3%
26
14.8%
Definitely Count 
% within 
Institute 
class outcome
42
64.6%
29
93.5%
79
98.8%
150
85.2%
Total Count 
% within 
Institute 
class outcome
65
100.0%
31
100.0%
80
100.0%
176
100.0%
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When the Chi-square Test statistical technique was applied, differences 
among the three groups relative to future church activity were significant at the 
.001 level in favor of those who enrolled and especially those who enrolled and 
completed the class (see Table 44). Virtually all of those in Groups A and B 
professed definite plans to be active in the church.
Table 44 Chi-square Test of obsen/ed and expected plan to be active 
in church
Group Obsen/ed Expected X2
0 42 55.4
B 29 26.4 35.258"
A 79 55.4
''Indicates significant results beyond .001 level
Conceming those who intend to graduate from college, 175 responded to 
this question. Of the 66 who had no definite plans to graduate from college, 29 
(45.3%) were from Group C (not enrolled), 15 (48.4%)were from Group B 
(enrolled, stopped attending), while 22 (27.5%) were from Group A (enrolled and 
completed). Conversely, of the 109 that definitely plan to graduate from college, 
35 (54.7%) did not enroll in an institute class, 16 (51.6%) enrolled and stopped 
attending an institute class and 58 (72.5%) enrolled in and completed an institute 
class. See Table 45 for a quantitative breakdown of the results.
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Table 45 Plan to graduate from college
Institute classification
G roupe Group B Group A Total
Will graduate 
from college
No
definite
plans
Count
% within institute 
class outcome
29
45.3%
15
48.4%
22
27.5%
66
37.7%
Definitely Count
% within Institute 
class outcome
35
54.7%
16
51.6%
58
72.5%
109
62.3%
Total Count
% within Institute 
class outcome
64
100.0%
31
100.0%
80
100.0%
175
100.0%
Applying the SPSS version of Pearson’s Chi-square Test, it was revealed 
that differences among the groups yielded a value of .05. Thus there was a 
significant difference among the three groups. An inspection of the data 
discloses that Group A respondents professed more definite plans about 
graduating from college than either those in Group B or Group C. See Table 46 
below for the results of this Chi-square Test.
Table 46 Chi-square Test of observed and expected plan to 
graduate from college
Group Obsen/ed Expected X2
C 35 40
B 16 19.3 6.629"
A 58 50
'Indicates significant results beyond .05 level
Conceming those who intend to be married in the temple, 174 responded 
to this question. Of the 29 who had no definite plans to get married in the
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temple. 24 (38.1%) were from Group C. three (9.7%) from Group B, while only 
two (2.5%) were from Group A. Of the 145 who definitely plan to get married in 
the temple, 39 (61.9%) were from Group C, 28 (90.3%) were from Group B, and 
78 (97.5%) were from Group A.
Once again Group A separates themselves from the other two groups. 
Conversely, 61.9% of Group C respondents had definite plans to marry in the 
temple while fully 90.3% of Group B and 97.5% of Group A respondents stated 
they had definite plans to marry in the temple. See Table 47 for a graphic 
display of the results.
Table 47 Plan to marry in the temple
Institute classification
Group C Groups Group A Total
Will get 
married in 
the temple
No definite 
plans
Count 
% within 
Institute 
class outcome
24
38.1%
3
9.7%
2
2.5%
29
16.7%
Definitely Count 
% within 
Institute 
class outcome
39
61.9%
28
90.3%
78
97.5%
145
83.3%
Total Count 
% within 
Institute 
class outcome
63
100.0%
31
100.0%
80
100.0%
174
100.0%
Based on results of application of the SPSS Chi-square Test, differences 
in stated intentions to be married in the temple were significant at the .001 level 
(see Table 48). It is apparent that there is a wide discrepancy between Group C, 
and the other two groups where, in both groups by a ten to one margin they favor 
being married in the temple. It should be noted that a majority of Group C (not
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enrolled) respondents also plan to be married In the temple. It Is Interesting that 
the pattem of responses for Group B (enrolled, stopped attending) was much 
more like Group A (enrolled and completed) in regard to this factor.
Table 48 Chi-square Test of observed and expected plan to marry 
in the temple
Group Observed Expected X2
C 39 52.5
B 28 25.8 33.479"
A 78 66.6
"Indicates significant results beyond .001 level
In regard to the item on a job/career, 176 responded. Of the 49 who had 
no definite plans to have a job/career, 12 were Group 0  members, 12 were 
Group B members, and 25 belonged to Group A. Of the 127 who definitely plan 
to have a job/career, 53 were Group 0,19 were Group B and 55 belonged to 
Group A.
When you compare within group proportions, 12 (18.5%) of Group 0 had 
no definite plans while 53 (81.5 %) do have definite plans to pursue a job/career. 
Of those in Group B, 12 (38.7%) had no definite plans for a job/career while 19 
(61.3%) do. Twenty-five (31.3%) of Group A reported no definite plans for a 
job/career, while 55 (68.8%) did have definite plans for a job/career. See Table 
49 for the complete details.
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Table 49 Plan to have a job/career
Group A
Institute classification 
Group B Group C Total
Will have a 
job/career
No definite 
plans
Count
% within Institute 
ciass outcome
12
18.5%
12
38.7%
25
31.3%
49
27.8%
Definitely Count
% within Institute 
class outcome
53
81.5%
19
61.3%
55
68.8%
127
72.2%
Total Count
% within Institute 
class outcome
65
100.0%
31
100.0%
80
100.0%
176
100.0%
When Inspecting these figures, substantial differences seem to emerge. 
These are especially apparent between Group C and the other groups. The high 
proportion (81.5%) of Group C respondents who expressed definite plans for a 
career possibly signals a focus on their current motivations that may very well 
exceed a desire to pursue Institute class/activities and separate them from the 
other two groups.
However, when applying the SPSS version of the Chi-square Test, these 
differences were found to be significant only at the .077 which is not beyond the 
.05 level. Thus it could not be concluded that a relationship between non­
participation in Institute classes and definite plans for a job/career existed, 
although it appears a trend may be present. See Table 50 which displays the 
results of the Chi-square analysis.
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Table 50 Chi-square Test of observed and expected plan to have a 
job/career
Group Observed Expected X2
C 53 46.9
B 19 22.4 5.132"
A_________%_________57Æ_____________
'Indicates significant results at the .077 level which was not significant beyond .05 level
The number of respondents in Group A with no definite plans to have a 
job/career seemed high for that group compared to the rest of the survey. 
Therefore another analysis was run by gender to see if the plans of males and 
females differed significantly. As shown in Tables 51 and 52, gender does 
appear to make a difference.
When only males in the three groups were compared, the results were 
significant only at the .30 level thus showing that there was no significant 
differences among the three groups of males. In each group almost 90% of 
males have definite plans for a job/career. This was not the case when females 
in the three groups were compared. Analysis for differences using Chi-square 
was significant at the .004 level. Overall only 48.6% of all females have definite 
plans for a job/career. However the females in Group C were significantly 
higher, at 77.3%, than either of the other female groups. This would indicate 
that non-enrolling women are much more career oriented than their counterparts 
in the other two groups. An implication may be that to attract women in Group C 
to Institute it may be necessary to focus some leaming on job and career plans. 
Only 31.3% of Group A had definite plans for a job/career; and only 45% of 
Group B females had definite plans for a job/career.
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Table 51 Plan to have a job/career by gender
Institute classification
Gender Groupe Group B Group A Total
Female Will have a 
job/career
No
definite
plans
Count 
% within 
Institute 
class 
outcome
5
22.7%
11
55%
22
68.8%
38
51.4%
Definitely Count 
% within 
Institute 
class 
outcome
17
77.3%
9
45%
10
31.3%
36
48.6%
Total Count 
% within 
Institute 
ciass 
outcome
22
100.0%
20
100.0%
32
100.0%
74
100.0%
Male Will have a 
job/career
No
definite
plans
Count 
% within 
Institute 
class 
outcome
7
16.3%
1
9.1%
3
6.3%
11
10.8%
Definitely Count 
% within 
Institute 
class 
outcome
36
83.7%
10
90.9%
45
93.8%
91
89.2%
Total Count 
% within 
Institute 
class 
outcome
43
100.0%
11
100.0%
48
100.0%
102
100.0%
The Chi-square Test regarding gender and females was significant at the 
.004 levei (see Tabie 52). It is also speculated that the reason 68.8% of young 
females in Group A and perhaps many of the 55% in Group B had no definite 
plans for a job/career could be the emphasis The Church of Jesus Christ places
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on women being in the home to train and nurture their children instead of being 
in the workforce.
Table 52 Chi-square Test of observed and expected plan to have 
a job/career by gender
Group Obsenrad Expected X2
Female Male Female Male
C 17 36 10.7 38.4 11.20**
B 9 10 9.7 9.8
A 10 45 15.6 42.8
**lndicates significant results beyond .05 level
Question 15: Overail. how important is reiigbn in your life? It is the most 
important thing in my life; It is one of the most important things in my life; 
It is somewhat important in my life; It is not very important in my life; It is 
the least important thing in my life
This question was analyzed using crosstabs and for statistical purposes, 
“Least important", “Not very important", and “Somewhat important" were 
collapsed under “Somewhat important”. The other two ratings were “One of the 
most important", and “The most important thing in my life". Comparisons among 
these three categories were made.
Sixteen (25%) of Group C (not enrolled) respondents felt religion was 
“Somewhat important" 26 (40.6%) felt it was “One of the most important things in 
my life" and 22 (34.4%) felt it was “The most important thing in my life”. Among 
Group B (enrolled, stopped attending) respondents, 3 (9.4%) felt religion was 
“Somewhat important", 17 (53.1%) felt It was “One of the most important things 
in my life" and 12 (37.5%) felt it was “The most important thing in my life". No
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one in Group A (enrolled and completed) felt religion was “Somewhat important", 
24 (30%) felt religion was “One of the most important things in my life" and 56 
(70%) felt religion was "The most important thing in my life". When combining 
the three groups, 19 (10.8%) felt religion was “Somewhat important", 67 (38.1%) 
felt religion was “One of the most important things in my life” and 90 (51.1%) felt 
religion was “The most important thing in my life". See Table 53 for a tabular 
exhibit of these data.
Table 53 Importance of religion in life
Institute classification 
Group C Group B Group A Total
Overall 
importance 
of religion 
in your life
Somewhat Count
% within Institute 
class outcome
16
25.0%
3
9.4%
19
10.8%
One of the 
most
Count
% within Institute 
class outcome
26
40.6%
17
53.1%
24
30.0%
67
38.1%
The most Count
% within Institute 
class outcome
22
34.4%
12
37.5%
56
70.0%
90
51.1%
Total Count
% within Institute 
class outcome
64
100.0%
32
100.0%
80
100.0%
176
100.0%
The relationship of importance placed on religion (“The most important" 
response only) to degree of institute involvement was significant at the .001 level 
and favored those who enrolled, especially those who enrolled and completed 
courses. Thus this is definitely a factor that differentiates the groups. See Table 
54 for the results of the statistical analysis of differences.
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Table 54 Chi-square Test of observed and expected importance of
religion in life
Group Observed Expected X2
0 22 32.7
8 12 16.4 34.288""
A 56 40.9
""Indicates significant results beyond .001 level.
It is interesting to note that when the data for all three groups are 
combined, 89.2% felt it was one of the most or the most important thing in their 
life while only 10.8% felt religion was only “Somewhat important" in their life.
Question 18: How old were you when you received your Patriarchal
Blessing?
Of the overall total of 177 participants who responded to the survey, 4 did 
not answer this question. For statisticai reasons, the choices offered were “ 17 
or younger”, “18 or older” and “Not yet”. Responses showed that among Group 
C, 17 (27.4%) were younger than seventeen, 17 (27.4%) were older than 18 and 
28 (45.2%) had not yet received it. Of the participants in Group B, 20 (82.5%) 
were younger than 17, eight (25%) were older than 18 and four (12.5%) had not 
received it. Of Group A participants 50 (83.3%) were younger than 17,27 
(34.2%) were older than 18 and two (2.5%) had not received it. See Table 55 for 
a graphic display of the data.
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Table 55 Age Patriarchal Blessing received
Institute classification
Group C Groups Group A Total
Age received
Patriarchal
Blessing
17 or 
younger
Count
% within Institute 
class outcome
17
27.4%
20
62.5%
50
63.3%
87
50.3%
18 or 
older
Count
% within Institute 
class outcome
17
27.4%
8
25.0%
27
34.2%
52
30.1%
Not yet Count
% within Institute 
class outcome
28
45.2%
4
12.5%
2
2.5%
34
19.7%
Total Count
% within Institute 
class outcome
62
100.0%
32
100.0%
79
100.0%
173
100.0%
It Is revealing that of the 34 participants who had not received their 
patriarchal blessing. 28 (82.3%) were Group C members while of the 87 
participants who had received their patriarchal blessing when they were 17 or 
under, 50 (57.5%) were Group A members. When a Chi-square Test was 
applied to the data, indicating having received the blessing at age 17 or younger, 
there was shown to be a significant difference at the .001 level (see Table 56). 
Both Group A and Group B members exceeded Group C members in this regard 
by a wide margin.
Table 56 Chi-square Test of obsenred and expected age Patriarchal 
Blessing received
Group Obsenmd Expected X2
C 17 31.2
B 20 16.1 44.058**
A 50 39.8
indicates significant results beyond .01 level.
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Question 20: Have you senæd a mission? If not do you plan to?
Of Group C (not enrolled) respondents, 14 (22.2%) had senred a mission, 
13 (20.6%) planned to senre a mission, 25 (39.7%) do not plan on senring a 
mission, and 11 (17.5%) were undecided. Of Group B (enrolled, stopped 
attending) respondents, six (20%) had senred a mission, seven (23.3%) planned 
to serve a mission, 11 (36.7%) don't plan to sen/e a mission, and six (20%) were 
undecided. Of Group A (enrolled and completed) respondents, 28 (35.4%) had 
served a mission, 26 (32.9%) plan to senre a mission, five (6.3%) don’t plan to 
senre a mission, and 20 (25.3%) were undecided. Summing those who have 
senred a mission and those who plan to senre a mission shows that 68.3% were 
Group A, 43.3% were Group C and 42.8% were Group C members. Table 57 
presents these data.
Table 57 Missionary senrice
Groupe
institute classification 
Group B Group A Total
Missionary Served a Count % within 14 6 28 48
service mission Institute 
class outcome
22.2% 20.0% 35.4% 27.9%
Plan to Count % within 13 7 26 46
serve Institute 
class outcome
20.6% 23.3% 32.9% 26.7%
Dont plan Count % within 25 11 5 41
to serve Institute 
class outcome
39.7% 36.7% 6.3% 23.8%
Undecided Count % within 
Institute 
class outcome
11
17.5%
6
20.0%
20
25.3%
37
21.5%
Total Count % within 
Institute 
class outcome
63
100.0%
30
100.0%
79
100.0%
172
100.0%
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When the Chi-square Test was applied, it showed a significance among 
those who have served a mission or who planned to serve a mission at the .001 
level. This indicates that respondents in Group A are more likely to participate in 
missionary service than respondents in Group B and Group C.
Table 58 Chi-square Test of observed and expected missionary 
service
Group Observed Expected X2
C 27 34.5
8 13 16.4 25.053"
A 54 43.2
"Indicates significant results beyond the .01 level.
Because of the emphasize placed on young men serving a mission, 
missionary service was looked at by gender to substantiate that young men 
either “plan to serve” or “served a mission" while young women would be 
“undecided” or “did not plan” to serve a mission. Looking at gender, of the 72 
total females who responded to the survey, 16 (22%) plan to serve a mission and 
56 (78%) don't plan to serve a mission, while of the 100 males who responded to 
the survey, 78% plan to serve a mission and 22% don’t plan to serve a mission. 
This shows the relationship of missionary service to gender with the majority of 
females planning not to serve or being undecided while the majority of males 
have served a mission or plan to serve one (see Table 59).
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Table 59 Missionary service by gender
Female Male Total
Missionary
Service
Served a mission Count
% within Gender
2
2.8%
46
46.0%
48
27.9%
Plan to serve Count
% within Gender
14
19.4%
32
32.0%
46
26.7%
Dont plan to 
serve
Count
% within Gender
29
40.3%
12
12.0%
41
23.8%
Undecided Count
% within Gender
27
37.5%
10
10.0%
37
21.5%
Total Count
% within Gender
72
100.0%
100
100.0%
172
100.0%
Question 21: How often during the last three months have you attended 
the following? Sacrament meeting. Sunday school, Priesthood or Relief 
Society.
Of the 63 Group C respondents. 14 (22.2%) attended Sacrament 
meetings once a month or less, 23 (36.5%) attended 2-3 times a month and 26 
(41.3%) attended every week. Of the 30 Group 8 respondents, two (6.7%) 
attended once a month or less, 14 (46.7%) attended 2-3 times a month and 14 
(46.7%) attended every week. Of the 80 Group A respondents, no one attended 
once a month or less, eight (10.1%) attended 2-3 times a month and 72 (90%) 
attended every week. See Table 60 for a display of this data. Note also the 
high percentage of all three groups attending at least half of the time. Of Group 
A respondents, 100% reported attending 2-3 times a month or more. Group B 
respondents reported 93.7% attendance, and Group C respondents averaged 
77.8%.
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Table 60 Sacrament Meeting attendance
Institute classification
Groupe Group 8 Group A Total
Sacrament
meeting
Once a 
month or 
less
Count
% within Institute 
class outcome
14
22.2%
2
6.7%
16
9.2%
2-3 times a 
month
Count
% within Institute 
class outcome
23
36.5%
14
46.7%
8
10.0%
45
26.0%
Every week Count
% within institute 
class outcome
26
41.3%
14
46.7%
72
90.0%
112
64.7%
Total Count
% within Institute 
class outcome
63
100.0%
30
100.0%
80
100.0%
173
100.0%
There was found to be a very strong relationship between Institute 
classification and weekly Sacrament meeting attendance. The Pearson Chi- 
square Test was significant at the .001 level (See Table 61 ). Those who were 
from Group A more than double the proportional Sacrament meeting weekly 
attendance of the other two groups. This variable discriminates Group A from 
Groups B and C.
Table 61 Chi-square Test of observed and expected Sacrament 
meeting attendance
Group Observed Expected X2
C 23 26 16.4 40.8
B 14 14 7.8 19.4 49.313"
A 8 72 20.8 51.8
"Indicates significant resuits beyond .01 ievel.
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Of the 63 Group C members. 28 (44.4%) attended Sunday School class 
once a month or less, 17 (27%) attended 2-3 times a month and 18 (28.6%) 
attended every week. Of the 30 Group B members, seven (23.3%) attended 
once a month or less, 17 (56.7%) attended 2-3 times a month and six (20%) 
attended every week. Of the 79 Group A members, four (5.1%) attended once a 
month or iess, 19 (24.1%) attended 2-3 times a month and 56 (70.9%) attended 
every week. A graphic display of these data may be found in Tabie 62.
Table 62 Sunday School attendance
Institute classification
Groupe Group B Group A Total
Sunday
School
Once a 
month or 
less
Count
% within Institute 
class outcome
28
44.4%
7
23.3%
4
5.1%
39
22.7%
2-3 times a 
month
Count
% within Institute 
class outcome
17
27.0%
17
56.7%
19
24.1%
53
30.8%
Every week Count
% within Institute 
ciass outcome
18
28.6%
6
20.0%
56
70.9%
80
46.5%.
Total Count
% within Institute 
class outcome
63
100.0%
30
100.0%
79
100.0%
172
100.0%
When a Chi-square Test was applied, there was shown to be a strong 
reiationship between Institute ciass attendance or non-attendance and weekly 
Sunday School attendance with a statistical significance at the .001 levei (See 
Table 63). Of those who attended every week, there was a three to one ratio in
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favor of Group A members over Group C members and a four to one ratio over 
Group B members.
Table 63 Chi-square Test of obsen/ed and expected Sunday School 
attendance
Group Observed Expected X2
C 17 18 19.4 29.3
B 17 6 9.2 14.0 50.994
A 19 58 36.7 36.7
"Indicates significant results beyond .01 level.
Of the 63 Group C respondents, 30 (47.6%) attended Priesthood/Relief 
Society once a month or less, 17 (27%) attended 2-3 times a month and 16 
(25.4%) attended every week. Of 30 Group B members, ten (33.3%) attended 
Priesthood/Relief Society once a month or less, 13 (43.3%) attended 2-3 times a 
month and seven (23.3%) attended every week. Of the 79 Group A members, 
five (6.3%) attended once a month or less, 19 (24.1%) attended 2-3 times a 
month and 55 (69.6%) attended every week. These data are displayed in Table 
64. Of Group 0 (not enrolled) respondents, 47.6% attended once a month or 
less and 25.4% attended every week. Of Group B (enrolled, stopped attending) 
respondents, 43.3% attended 2-3 times a month and 23.3% attended every 
week. Of Group A (enrolled and completed) respondents, 69.6% attended 
every week and just 6.3% attended Priesthood/Relief Society once a month or 
less.
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Table 64 Priesthood/Relief Society attendance
Institute classification
Groupe Group B Group A Total
Priesthood 
or Relief 
Society
Once a 
month or 
less
Count
% within Institute 
class outcome
30
47.6%
10
33.3%
5
6.3%
45
26.2%
2-3 times a 
month
Count
% within Institute 
class outcome
17
27.0%
13
43.3%
19
24.1%
49
28.5%
Every week Count
% within Institute 
class outcome
16
25.4%
7
23.3%
55
69.6%
78
45.3%
Total Count
% within Institute 
class outcome
63
100.0%
30
100.0%
79
100.0%
172
100.0%
There was shown to be a strong relationship between Institute 
classification and weekly Priesthood/Relief Society attendance. A Chi-square 
Test showed significance at the .001 level. A sharp difference is noted in the 
fact that 25.4% of Group C members attended weekly compared to 69.6% of 
Group A members who attended Sunday School every week.
Table 65 Chi-square Test of obsen/ed and expected Priesthood/Relief 
Society attendance
Group Observed Expected X2
C 16 29.5
B 7 13.6 45.469
A 55 35.8
"Ind icates significant results beyond .01 level.
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Question 22: if you are currently employed how many hours do you work 
each week?
Of 65 Group C (not enrolled) respondents, 15 (23.1%) worked fewer than 
10 hours, 11 (16.9%) worked from 10-25 hours, 28 (43.1%) worked from 26-40 
hours and 11 (16.9%) worked more than 40 hours per week. In the case of the 
32 Group B (enrolled, stopped attending) respondents, 10 (31.3%) worked fewer 
than 10 hours, 10 (31.3%) worked 10-25 hours. 9 (28.1%) worked from 26-40 
hour and three (9.4%) worked over 40 hours per week. For Group A (enrolled 
and completed) from which 80 responded, 17 (21.3%) worked fewer than 40 
hours, 43 (53.8%) worked from 10-25 hours, 16 (20%) worked from 26-40 hours 
per week and four (5%) worked more than 40 hours per week. See Table 66 for 
a tabular display of these results.
Table 66 Number of hours worked per week
Group C
Institute classification 
Group B Group A Total
Work hours Less than Count 15 10 17 42
per week 10 % within Institute 
class outcome
23.1% 31.3% 21.3% 23.7%
10-25 Count
% within Institute 
class outcome
11
16.9%
10
31.3%
43
53.8%
64
36.2%
26-40 Count
% within Institute 
class outcome
28
43.1%
9
28.1%
16
20.0%
53
29.9%
More than Count 11 3 4 18
40 % within Institute 
class outcome
16.9% 9.4% 5.0% 10.2%
Total Count
% within Institute 
class outcome
65
100.0%
32
100.0%
80
100.0%
177
100.0%
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These differences were statistically significant at the .001 level when 
applying the SPSS version of the Chi-square Test. See Table 67. A possible 
answer to address this finding would be to offer classes at times that would 
accommodate those working.
Table 67 Chi-square Test of obsen/ed and expected number of hours 
worked per week
Group Observed 
Up to 25 hrs 26 or 
more
Expected 
Up to 25 hrs
X2
26 or 
more
C 11 28 23.5 19.4
B 10 9 11.6 9.6 26.152"
A 43 16 29.0 23.9
"Indicates significant results beyond .01 level.
Question 23. As part of your employment, do you work on Sunday?
For statistical purposes, the five options: “Never”, “Almost never”, 
“Sometimes”, “Frequently”, and “Almost always” were combined Into two 
categories-“Almost never” and “Sometimes or frequently”. There were a total of 
155 who responded to this question. Of the 54 Group C respondents, 39 
(72.2%) almost never worked on Sunday and 15 (27.8%) sometimes or 
frequently worked on Sunday. Analysis of the 26 Group B respondents showed 
that 19 (73.1%) almost never worked on Sunday and seven (26.9%) sometimes 
or frequently worked on Sunday. For the 75 Group A respondents, 68 (90.7%) 
almost never worked on Sunday and seven (9.3%) sometimes or frequently 
worked on Sunday. Table 68 presents these data in graphic form.
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Table 68 W ork on Sunday
Institute classification 
Group C Group B Group A Total
Sunday
68 126
90.7% 81.3%
Sometimes Count is  7 7 29
9.3% 18.7%
Count 39 19
% witfiin Institute 722% 73.1%
ciass outcome
15
% witfiin Institute 27.8% 26.9%
class outcome
Count 54 26
% within Institute 100.0% 100.0%
class outcome
Total    75 155
100.0% 100.0%
The Chi-square Test showed this to be significant at the .05 level. See 
Table 69. While the finding is significant, it is of interest to note that almost 75% 
of those in Group C and Group B almost never worked on Sunday suggesting 
that most respondents almost never work on Sunday whether enrolled or not.
Table 69 Chi-square Test of observed and expected work on Sunday
Group Observed Expected X2
C 39 43.9
B 19 55.5 8.408"
A 68 61.0
'Indicates significant results at the .015 level which is beyond the .05 level.
Question 24: Do you live with: Father and mother, mother, father, mother 
and step father, father and step mother, roommates, alone or other?
For statistical purpose, these were combined into four groups: “Both 
natural parents", “One natural parent", “Roommates”, “Alone or other”
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respondents in all three groups. A more detailed breakdown is displayed below 
in Table 70 but the essential data are that of the 65 Group C members. 20 
(30.8%) lived with both natural parents, three (9.7%) lived with one natural 
parent, 32 (49.2%) lived with roommates and 10 (15.4%) lived alone or other. Of 
the 31 Group B members, 4 (12.9%) lived with both natural parents, three 
(9.7%) lived with one natural parent, 21 (67.7%) lived with roommates and three 
(9.7%) lived alone or other. There were 80 Group A members and 32 (40%) of 
them lived with both natural parents, nine (11.3%) lived with one natural parent, 
28 (35%) lived with roommates and 11 (13.8%) lived alone or other.
Table 70 Living arrangements
Institute classification
Groupe Group B Group A Total
Live with Both natural 
parents
Count
% within Institute 
class outcome
20
30.8%
4
12.9%
32
40.0%
56
31.8%
One natural 
parent
Count
% within Institute 
class outcome
3
4.6%
3
9.7%
9
11.3%
15
8.5%
Roommates Count
% within Institute 
class outcome
32
49.2%
21
67.7%
28
35.0%
81
46.0%
Alone or 
other
Count
% within Institute 
class outcome
10
15.4%
3
9.7%
11
13.8%
24
13.6%
Total Count
% within Institute 
class outcome
65
100.0%
31
100.0%
80
100.0%
176
100.0%
According to Table 71 the SPSS Chi-square Test showed the proportion 
of respondents living with both natural parents varied by group and this
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difference was significant at the .05 level in favor of Group A over the other two 
groups. One area of interest is the high percent of those in Group B and to a 
somewhat lesser extent in Group C who lived with roommates impiying that 
these young, single adults appear to be adjusting to the increased degree of 
freedom they have. Personal contact from peers and instructors might lower this 
number.
Table 71 Chi-square Test of observed and expected living 
arrangements
Group Obsen/ed Expected X2
C 20 32 20.7 30.0
B 4 21 9.9 14.3 1 3 .0 4 0 "
A 32 28 25.4 36.8
"Indicates significant results at the .042 level which is beyond the .05 level.
Question 25: Growing up, with whom did you live? Father and Mother;
Mother; Mother and Step-father; Father; Father and Step-mother; Qther
For statisticai purposes the six choices: “Father and mother”, “Mother”, 
“Mother and step father”, “Father”, “Father and step mother”, were combined into 
two groups: “Both naturai parents" and “Qther”. Responses showed that 145 
(82%) lived with both natural parents and 31 (18%) lived with some other 
situation.
Qf the 65 Group C (not enrolled) subjects, 48 (73.8%) lived with both 
natural parents, and 17 (26.2%) had lived in some other situation while growing 
up. Qf the 31 Group B (not enrolled) people, 24 (77.4%) lived with both natural
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parents and seven (22.6%) had lived in another situation. Of the 80 Group A 
(enrolled and completed) subjects. 73 (91.3%) had lived with both natural 
parents and seven (8.8%) had lived in some other situation while growing up. 
See Table 72 below for a detailed breakdown of these data.
Table 72 Living arrangements in childhood
Institute classification
Group C Group B Group A Total
Lived with 
growing up
Both natural 
parents
Count
% within Institute 
class outcome
48
73.8%
24
77.4%
73
91.3%
145
82.4%
Other Count
% within Institute 
class outcome
17
26.2%
7
22.6%
7
8.8%
31
17.6%
Total Count
% within Institute 
class outcome
65
100.0%
31
100.0%
80
100.0%
176
100.0%
While the SPSS Chi-square Test showed significance at the .05 level as
reported in Table 73, most of the respondents in all three groups lived with both 
natural parents. This is not unusual in a community college setting.
Table 73 Chi-square Test of observed and expected living 
arrangements in childhood
Group Obsen/ed Expected X2
C 48 53.6
B 24 25.6 8.125"
A 73 65.9
'indicates significant results at the .017 level which is t>eyond .05 levei.
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Question 26: In your opinion, how important is/was religion in your 
mother’s life? Very important; Important; Somewhat important; Not 
important.
For statistical purposes the four choices: “Very important", “Important, 
“Somewhat important" and “Not very importanf were combined into “Not veiy 
important" and “Very important".
Of the 60 respondents of Group C, 30 (46.2%) judged that their mother 
did not think religion was important while 35 (53/8%) perceived that their mother 
thought religion was very important. Of the 21 Group B respondents, four 
(12.9%) reported that their mother did not think religion was important while 27 
(87.1%) judged that their mother thought religion was very important. In the case 
of the 80 Group A respondents ten (12.5%) reported that their mother did not 
think religion was important while 70 (87.5%) felt that their mother thought 
religion was very important. These resuits are shown in graphic form in Table 74 
below.
Table 74 Importance of religion in mother’s life
Institute classification
Groupe Group B Group A Total
Importance 
of religion in 
mottieris life
Not very 
important
Count
% witfiin Institute 
class outcome
30
46.2%
4
12.9%
10
12.5%
44
25.0%
Very
important
Count
% witfiin Institute 
class outcome
35
53.8%
27
87.1%
70
87.5%
132
75.0%
Total Count
% within Institute 
class outcome
65
100.0%
31
100.0%
80
100.0%
176
100.0%
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As seen in Table 75, when applied to the “Very Important" response set 
only, the SPSS Chi-square was significant at the .001 level. This is highly 
significant because 46.2% of Group C reported that religion was not important in 
their mother’s life compared to 12.5% in Group A. Contrast that to 87.5% in 
Group A reported that they feit religion was very important in their mother’s life 
compared to 53.8% in Group C.
Table 75 Chi-square Test of observed and expected importance of 
reiigion in mother’s life
Group Obsenred Expected X2
C 35 48.8
B 27 23.3 24.599"
A 70 60.0
"Indicates significant results beyond .01 level.
Question 27: In your opinion, how important is/was religion in your father's 
life? Very important; important; Somewhat important; Not important
For statistical purposes “Somewhat important" was combined with “Not 
important" leaving three choices: “Not important", “Important" and “Very 
important".
Of the 65 Group C respondents, 15 (23.1%) reported that their father did 
not think religion was important, 14 (21.5%) judged that their father thought 
religion was important, and 36 (55.4%) felt that their father thought religion was 
very important. For Group B, of the 32 respondents two (6.3%) felt that their 
father did not think religion was important, seven (21.9%) felt that their father
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thought religion was important, and 23 (71.9%) felt that their father thought 
religion was very important. In the case of the 79 respondents of Group A, five 
(6.3%) reported that their father did not think religion was important, 15 (19%) 
judged that their father thought religion was important, and 59 (74.7%) 
responded that their father thought religion was very important. See Table 76 for 
a display of these results.
Table 76 Importance of religion in father’s life
Institute classification 
Groupe Group B Group A Total
Importance 
of religion in 
father’s life
Not
important
Count
% within Institute 
class outcome
15
23.1%
2
6.3%
5
6.3%
22
12.5%
Important Count
% within Institute 
class outcome
14
21.5%
7
21.9%
15
19.0%
36
20.5%
Very
important
Count
% within Institute 
class outcome
36
55.4%
23
71.9%
59
74.7%
118
67.0%
Total Count
% within Institute 
class outcome
65
100.0%
32
100.0%
79
100.0%
176
100.0%
When applied to the "Very Important" response sets only, the Chi-square 
Test on this question was significant at the .05 level. See Table 77. It was 
reported that 23.1% of Group C felt religion was not important in their father’s life 
compared to 6.3% of Group A; whereas Group A had 93.7% who felt religion 
was important or very important in their father’s life while 76.9% of Group C felt It 
was.
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Table 77 Chi-square Test of observed and expected Importance of 
religion in father’s life
Group Observed Expected X2
C 36 43.6
B 23 21.4 11.493"
A 59 52.9
"Indicates significant results at the .022 level which is beyond the.05 level.
Question 28: Do/would your parents feel that taking an institute class is
important? Very important; Important; Somewhat important; Not important
For statistical purposes, "Somewhat important" was combined with "Not 
important" leaving three choices: "Not important", "Important" and "Very 
important".
Of the 65 Group C (not enrolled) respondents that did not enroll in an 
institute class, 12 (18.5%) responded that their parents felt that taking an 
institute class was not important, 26 (40%) responded that their parents felt that 
taking an institute class was important and 27 (41.5%) responded that their 
parents felt that taking an institute class was very important. Of the 31 Group B 
(enrolled, stopped attending) respondents that enrolled in and stopped attending 
an institute class, two (6.5%) responded that their parents felt that taking an 
institute class was not important, 13 (41.9%) responded that their parents felt 
that taking an institute class was important and 16 (51.6%) responded that their 
parents felt that taking an institute class was very important. For Group A 
(enrolled and completed), of the 79 respondents reported as follows: two (2.5%) 
responded that their parents felt that taking an institute class was not important, 
16 (20.3%) responded that their parents felt that taking an institute class was
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important and 61 (77.2%) responded that their parents felt that taking an institute 
class was very important. Table 78 exhibits these data in tabular form. Note the 
relatively high percentages of all three groups reporting that taking an institute 
class was “Importanf or “Very importanf. Group C indicated the two highest 
categories at 81.5%, Group B at 92.5%. and Group A at 97.5%.
Table 78 Importance of Institute to parents
Groupe
Institute classification 
Group B Group A Total
Parents feel Not Count 12 2 2 16
taking an 
Institute class 
is important
important % within Institute 
class outcome
18.5% 6.5% 2.5% 9.1%
Important Count
% within Institute 
class outcome
26
40.0%
13
41.9%
16
20.3%
55
31.4%
Very Count 27 16 61 104
important % within Institute 
class outcome
41.5% 51.6% 77.2% 59.4%
Total Count
% within Institute 
class outcome
65
100.0%
31
100.0%
79
100.0%
175
100.0%
When applied to the “Very Importanf response set only, the Chi-square 
Test revealed a significant difference at the .001 level as seen in Table 79.
Group A showed 97.5% reported that Institute was important to their parents 
compared to 81.5% of Group C. The implication for administrators would be how 
to use this to encourage young adults to take an institute class since they are at 
the stage where they make their own decisions.
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Table 79 Chi-square Test of observed and expected Importance of 
Institute to parents
Group Observed Expected X2
0  27 38.6
B 16 18.4 23.968"
A_______ 61_________ 46;9_______________
"Indicates significant results beyond .01 level.
Question 30: How many hours (of college credit) are you currently taking?
For statistical purposes, 1-5 hours were combined with 5-10 hours making 
four choices: “0 hours", “1-10 hours", “11-15 hours" or “Over 15 hours". All but 
one of the 177 who took the survey responded to this question. Fifty-nine 
(33.5%) did not take any hours, 19 (10.8%) took 1-10 hours, 54 (30.7%) took 11- 
15 hours and 44 (25%) took over 15 hours.
Of the 65 members of Group C (not enrolled), 30 (46.2 %) did not take 
any hours, six (9.2%) took 1-10 hours, 18 (27.7%) took between 11-15 hours and 
11 (16.9%) took over 15 hours. Of the 31 Group B (enrolled, stopped attending) 
respondents, nine (29%) did not take any hours, 4 (12.9%) took 1-10 hours, 13 
(41.9%) took between 11-15 hours and five (16.1%) took over 15 hours. The 80 
Group A (enrolled and completed) respondents fell as follows: 20 (25%) did not 
take any hours, nine (11.3%) took 1-10 hours, 23 (28.8 %) took between 11-15 
hours and 28 (35%) took over 15 hours. Table 80 presents this data.
When comparing the proportions of members of the three groups who 
were taking over 10 credits currently. Table 81 shows the Chi-square Test was 
significant beyond .047 which is just barely significant at the .05 level. The 
number of credits did not seem to deter Group A while Group B and Group C
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could have been affected because of conflict with school and work as has been 
addressed before.
Table 80 Number of credit hours
Institute classification
Group C Group B Group A Total
Credit hours 0 Count
% within Institute 
class outcome
30
46.2%
9
29.0%
20
25.0%
59
33.5%
1-10 Count
% within Institute 
class outcome
6
9.2%
4
12.9%
9
11.3%
19
10.8%
11-15 Count
% within Institute 
class outcome
18
27.7%
13
41.9%
23
28.8%
54
30.7%
Over 15 Count
% within Institute 
class outcome
11
16.9%
5
16.1%
28
35.0%
44
25.0%
Total Count
% within Institute 
class outcome
65
100.0%
31
100.0%
80
100.0%
176
100.0%
Table 81 Chi-square Test of obsen/ed and expected number of 
credit hours
Group Obsen/ed Expected X2
C 18 20.0
B 13 9.5 12.742"
A 23 24.6
'Indicates significant results at .047 which is beyond the .05 level.
Question 31: How many semesters of college have you attended?
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For statistical purposes, semester hours were converted to the 
comparable class equivalents: “Freshman", “Sophomore” and “Junior or Senior". 
Most were iower classmen, freshman or sophomores, as might be expected at a 
two-year community college. Of those in Group C, 39 (65%) were freshman, 14 
(23.3%) were sophomores and seven (11.7%) were juniors or seniors. Group B 
broke down into 20 (74.1%) were freshman, eight (18.5%) were sophomores and 
two (7.4%) were juniors or seniors. For the Group A the data were, 44 (57.1%) 
were freshman, 26 (33.8%) were sophomores and seven (9.1%) were juniors or 
seniors. Table 82 displays these data graphically.
Table 82 Number of semesters completed
Institute classification
Groupe Group B Group A Total
Semesters 
of college
Freshman Count
% within Institute 
class outcome
39
65.0%
20
74.1%
44
57.1%
103
62.8%
Sophomore Count
% within Institute 
class outcome
14
23.3%
8
18.5%
26
33.8%
45
27.4%
Junior or 
Senior
Count
% within Institute 
class outcome
7
11.7%
2
7.4%
7
9.1%
16
9.8%
Total Count
% within Institute 
class outcome
60
100.0%
27
100.0%
77
100.0%
164
100.0%
As reported in Tabie 83, the SPSS ANOVA Test was significant at the 
.110 level which is way short of the acceptable significant level of .05 level. 
Therefore no interpretation of the data could be made.
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Table 83 ANOVA Test of number of semester hours completed
Sum of 
Squares
df Mean
Square
F Sig.
Between Groups 12.914 2 6.457 2.240 .110
Within Groups 464.110 161 2.883
Total 477.024 163
Matriculating Subjects Compared to Non-Matricuiating Subjects
Once the data were analyzed concerning the first three research 
questions, attention tumed to the fourth research question concerning whether 
college matriculation had an effect: "Does being a matriculating student in an 
educational institution or system appear to be related to their decisions?” Those 
who were found to be matriculating were all students at Dixie State College, a 
community college in St. George, Utah. It is a community college that has 
recently been granted approval to offer some four year programs. Table 66 
shows the results of the quantitative breakdown by matriculation status of all 
respondents by groups and for the total.
Of the 65 Group C (not enrolled) respondents, 35 (53.8%) were 
matriculated students and 30 (46.2%) were not. This is a near even distribution 
whereas those in Group 8 (enrolled, stopped attending) and those in Group A 
(enrolled and completed) were closer to a three to one ratio in favor of 
matriculation over non-matriculation. More specifically, of the 32 Group B 
members, 23 (71.9%) were matriculated students and 9 (28.1%) were not and of 
the 80 Group A members 60 (75%) were matriculating students and 20 (25%) 
were not.
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Table 84 Matriculated Student vs. Non-Matriculated Student
Institute classification
Groupe Group B Group A Total
Enrolled Yes Count 35 23 60 118
at Dixie % within Institute 53.8% 71.9% 75.0% 66.7%
College class outcome
No
Count
% within Institute 
class outcome
30
46.2%
9
28.1%
20
25.0%
59
33.3%
Total Count 65 32 80 177
% within Institute 100.0% 100.0% 100.0% 100.0%
class outcome
Thus, it is obvious that a person in Group A or Group B is more likely to 
be a matriculating student while those in Group 0  were just as likely to be 
matriculated as non-matriculated. One possible explanation for this is that 
people who are not matriculating typically carry the perception that Institute 
courses are designed primarily for matriculating students and so they do not 
elect to take them as readily.
That matriculating students are more likely to belong to Group A or Group 
B than non-matriculating persons was validated by applying the Chi-square Test 
to this data. The results showed difference to be significant at .021 which is 
beyond the .05 level of probability. See Table 85.
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Table 85 Chi-square Test of observed and expected matriculated vs 
non matriculated
Group Observed Expected X2
C 35 43.3
B 23 21.3 7.698**
A 60 53.4
'"Indicates significant results at .021 which is beyond the .05 level.
A credible interpretation of the data is that if young single adults are 
working and not going to school, they will be less likely to enroll in an institute 
class. This may in part be due to this thinking by young single adults that 
Institute is for matriculating students since Institute classes correspond with 
college class times. More effort could be made to accommodate and invite non- 
matriculated students thus not only involving them in Institute, but encouraging 
them to get an education.
Interview Profiles
Non student not enrolled in an institute class
Brandon is 19 years old and was bom and raised in Southern Utah. His 
family includes a mother and father, 3 older sisters and an older brother. They 
are active in their church and his parents feel it is important. He attended 
seminary while attending high school and agrees with his parents that religion 
and family values are important. He reads the scriptures almost every day, 
thinks seriously about religion a few times, and prays privately once a day.
He did not go to college because he was tired of school and wanted to 
work and save money for a mission. He didn't enroll in an institute class
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because it conflicted with his work schedule during the day and he was tired and 
doing other things after work. Brandon felt the reasons for not enrolling more 
that covered his reasons. He didn't know a lot about Institute since he was just 
out of high school, but planned on being involved after his mission.
He is a full tithe payer, attends his church meetings on Sunday, and had 
his Patriarchal blessing when he was 15. He did not feel uncomfortable 
answering any of the questions, conveyed that he responded honestly and 
thought others would be, also. He expressed a preference to work with his 
hands and at something he likes to do. His outlook on life is positive.
Student not enrolled in an institute class
Stephanie is the middle of six children, she graduated from a local high 
school and has lived in St. George all of her life. She lives with her dad and step 
mom. Her parents think religion is important for their children but they are not 
involved themselves.
While she graduated from seminary, there was only one teacher in the 
program that she really liked. Stephanie is 20 and in her second year of college. 
She did not enroll in Institute because she was carrying too many hours or 
course work. This heavy load is due to the fact that she plans to graduate on 
time so she can move on to a university.
She reads the scriptures and prays a few times each month, goes to 
church about once a month and feels religion is somewhat important, but does 
not attend LDS Relief Society or Sunday School. She doesn't tithe and has not 
had her Patriarchal Blessing yet. She thinks she will probably be active in the
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church, will graduate from college and intends to have a career. She works 10 
hours each week in addition to taking 18 semester hours and definitely intends to 
get an Associate of Science Degree.
She did not have a problem with any questions asked in the intenriew and 
did not feel they were too personal. However she did not understand all the 
questions being asked about the institute because she has not previously been 
involved. She could not think of any additional information she might volunteer 
that might benefit the sunrey.
Non student enrolled but stopped attending an institute class
Wade is 23 years old, lived a number of places until he came to the 
southern Utah area at the age of 14. He lived with his mother and one brother 
most of that time. He did have two step-fathers for a short period of time. His 
mother had several boyfriends in the home while he was growing up. No one, 
including himself, was involved in any church or religion. For the last several 
years he has been involved in “anything you can imagine that was bad.” He had 
a close brush with death recently, and the traumatic experience caused him to 
come to the institute seeking spiritual answers that might help him change his 
life.
He has read the scriptures a few times recently and started praying daily. 
He did not attend seminary in high school, did not know what tithing was nor had 
he received his Patriarchal Blessing. Wade thinks he would like to go on a 
mission. He works 35 hours per week.
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He was happy to fill out the survey and t>e interviewed. He did not feel the 
questions were too personal, felt it was easy to understand and was a good 
survey. He conveyed that he was being honest with his answers because he 
knew from the beginning which group he was representing. Wade listed “Other” 
on his choice because he did not agree with what the teacher was teaching. He 
suggested that another reason such as “Conflict with teacher” or Teacher (list 
reason)”, could be added to the survey instrument to improve it. In addition he 
felt that some students in the course were not there to leam and/or were rude so 
he decided to do other things with his time.
Student enrolled but stooped attending an institute class
Lloyd is 18, graduated from high school this year and lived all of his life 
near Salt Lake City with his parents, 2 brothers and a sister. He enrolled in 
Institute at a dance, attended class three times and stopped because of his work 
schedule. In addition, he was taking 12 hours at the college and was a 
cheerleader.
He reads the scriptures and prays almost every day, occasionally thinks 
seriously about religion and feels it is one of the most important things in his life. 
He attends Sacrament meetings on Sunday and is a partial tithe payer. He 
graduated from seminary and enjoyed it. He received his Patriarchal Blessing 
when he was 17 and feels it is important. He plans on going on a mission in the 
foreseeable future, expects to be active in the church, intends to be married in 
the temple, finish school and develop a career.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
141
In discussing the sunrey and why he waited so long to enroll, he explained 
that it was not on his priority list, and he did not know what he had to do to get 
enrolled or how to do it. He registered for school when he arrived in St. George, 
but was too busy at the time to enroll in Institute. He enrolled when he came to 
the first dance with his friends. He expressed that he did not feel the questions 
were too personal and that over all the sunrey was really good. He presently 
lives with five other roommates from various places and with differing levels of 
belief.
Non student enrolled and completed an institute class
Jerry is 21 and has lived in a number of areas throughout his life. His 
parents moved to the area while he was on his mission. He is not in school 
because he came home too late to register for the current semester. He works 
full time but chose to take a couple of Institute classes while working and waiting. 
His whole family is active and have a positive attitude about religion. They did a 
number of things together while growing up. He is the oldest of eight children 
and is an eagle scout.
He graduated from seminary and enjoyed it. His mom taught early 
morning seminary during his 9*^  and 10" grades when they lived in different 
states. He enjoyed high school and is looking forward to completing a college 
education. He expressed his opinion that classes at the institute were fine and 
thought Institute was great.
Jerry reads the scriptures and prays every day, he has strong, positive 
feelings about his beliefs and is a full tithe payer. He had a Patriarchal Blessing
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at age 14 and thinks it is a guide to him. He attends all of the available Sunday 
meetings and plans to be active in the church, get married in the temple, 
graduate from college and develop a career.
He enjoyed taking the survey and being intenriewed. There was no 
problem with any of the questions being too personal and he could not think of 
anything to improve or add to the survey.
Student enrolled and completed an institute class
Toni is 20 and has lived in St. George most of her life. Her mother left 
home when she was seven, so she and her younger brother were raised by her 
dad. Religion has always been important to her and she has had the support of 
her dad even though he is not interested in religion himself. She graduated from 
seminary and enjoyed her teachers and associating with her peers.
Toni did not take Institute the previous semester because she was 
working to earn money to go to school. This semester she is taking two classes 
and loves it. She wants to always be involved in at least one Institute class and 
participate in the activities at the institute. She enjoys the institute and being with 
like-minded friends. She reads the scriptures and prays daily, and attends 
Sacrament meeting, Sunday School and Relief Society.
Her self-expressed attitude about life and religion is positive. While her 
father and brother do not share the same religious values to the same degree, 
they are mutually tolerant, have a good relationship and support each other in 
their individual goals and decisions. She had a Patriarchal Blessing when at 17 
and feels it is a source of comfort and a guide to her. She plans on being active
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in the LDS church, marrying in the temple, completing a college education and 
developing good job skills in case she needs them.
She was happy with the sunmy and did not feel the questions were too 
personal. She did suggest that the reason "to please parents" in question one 
was irrelevant for young single adults since they made their own decisions, but 
the other reasons made sense. She currently has a college scholarship and in 
addition to taking 18 semester hours, she is working 25 hours a week.
Interviews indicated that the survey covered the subject, that young single 
adults are willing to respond especially if they understand which group they 
represented.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER 5
SUMMARY. CONCLUSIONS AND RECOMMENDATIONS
The Institute program of The Church of Jesus Christ of Latter-day Saints 
started in Moscow, Idaho with 26 students. Seventy-five years later there are 
almost 2,000 Institutes in 150 countries with 316,000 students. In 1997 the 
Church Education System was asked to expand its program of offering religious 
education to include, not only university and college students, but all young, 
single adults ages 18-30.
In that regard, both for more effective programming of the St. George 
Institute of Religion, and to help directors at other Institutes, it appeared logical 
that to be more effective in that request would require a better understanding of 
what motivated young, single, LDS adults to be or not to be involved in the 
institute program.
The purpose of this research was to identify the factors that influence the 
decisions made by young, single, adult members of The Church of Jesus Christ 
of Latter-day Saints, ages 18-30, in St. George, Utah, to participate in the 
institute program. In addition to religious instruction. Institutes provide 
opportunities to serve, enjoy social interaction, receive leadership training, and 
grow spiritually. To be effective in fulfilling this charge, it was necessary to
144
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understand why young adults enrolled and completed an institute class, enrolled 
and stopped attending an institute class, or chose not to enroll in an institute 
class.
The population for this study included young, single adults ages 18-30 
who are members of The Church of Jesus Christ of Latter-day Saints (LDS) and 
lived in the St. George, Utah, area during the Fall Semester of Dixie State 
College’s 2000-2001 academic school year. Some were enrolled at the college 
and some were not.
A survey instrument was developed specifically for this study. It was 
constructed with assistance from the UNLV Canon center for Survey Research, 
field tested, checked for format, reviewed for content, and approved for use with 
human subjects by the Office of Sponsored Programs in the University of 
Nevada, Las Vegas (UNLV) Graduate College. The instrument was aiso cleared 
with The Church of Jesus Christ of Latter-day Saints’ Church Educational 
System (CES) Central Office.
The survey was then administrated to a random sample of young, single, 
LDS adults who were matriculated students or non-students in each of the three 
groups that made up the study, namely those who enrolled in and completed an 
institute class, those who enrolled in and stopped attending an institute class, or 
those who did not enroll in an institute class.
Summary
Over the years in the Church Education System (CES), there have been a 
variety of things done to encourage young single adults to participate in the
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institute program. Most recently CES has been charged to involve young single 
adults ages 18-30, both matriculated and non-matriculated. There have been a 
variety of ways to enroll them in Institute: going to the institute building for the 
purpose of enrolling in an institute class; registration tables at opening socials, 
firesides, dances, and activities; and phone calls. This study found of the young, 
single adults in the St. George area who enrolled in an institute class, nine out of 
ten went to the institute building for that purpose. This suggests that 
administrators and instructors spend most of their time getting young, single, 
adults into the institute building and interacting with them. They can still provide 
registration opportunities at other times and continue to think of creative ways to 
enroll students in the institute program but should place most of their emphasis 
where it would yield the highest retum. The major findings are summarized 
below. They are organized for each of the research questions:
Research Question 1. What factors influence young, single, LDS 
adults to enroll In, complete and get credit for an Institute class?
Regarding to those young, single, LDS adults that enrolled in and 
completed an institute class, the study revealed a number of relevant findings. 
There were five reasons for enrolling in and completing an institute class that 
had a mean of 4.3 or higher: to study the scriptures, abide by the Prophet’s 
counsel, balance secular and spiritual learning, prepare for temple marriage and 
associate with other young, single, LDS adults. The people in this group appear 
to know why they wanted to enroll in an institute class and which class they 
wanted to take. A high percentage (73%) of this group planned to take Institute
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again the next semester; and, of the 21 who responded they would not enroll 
again next semester, 15 were leaving the area to attend school or go on 
missions.
Young adults who enrolled in and completed an institute class had a high 
degree (higher bound 4.53 and lower bound 4.40) of personal religious beliefs, 
and all of those surveyed felt religion was important in their life. With regards to 
personal beliefs and feelings, 92.5% felt God approved of the way they were 
living their lives. A large majority (93.6%) paid a full tithing, attended their weekly 
Sunday meetings (90%) and graduated from seminary (89.7%). They plan to be 
active in the Church as adults (98.8%), and they plan to get married in the 
temple (97.5%).
Of the young, single, LOS adults who enrolled in and completed an 
institute class, 63.3% received their Patriarchal blessings when they were 17 or 
younger and 90.7% did not work on Sundays. Ninety-one percent came from 
traditional families. Religion was an important part of their parents' lives and 
97.5% felt it was also important to their parents that they be enrolled in an 
institute class. A large majority (91.7%) of the young men plan to sen/e missions 
or had already served one.
Research Question 2. What factors influence young, single, LDS 
adults to enroll In but stop attending an Institute class?
The majority who enrolled and stopped attending an institute class did so 
because of conflicts with school or work, or they left the area during the 
semester. Their intentions were positive because 84% planned to register for an
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institute class the following semester. They were more undecided (response 
ranged from 1 to 5 on five point Lykert scale) in their personal religious practice 
and religious t)eliefs. Over one-third of this group did not pay tithing.
Their future plans include the desire to t>e active in the Church (93.5%) 
and get married in the temple (90.3%). They were less certain in their plans to 
graduate from college (51.6%) and in their plans to have a job/career (61.3%). 
This group felt that religion was important in their lives with 53% saying it was 
one o f the mosf important things in their life and 37.5% saying it is the most 
important thing in their life. Eighty-four percent graduated from seminary and all 
of the males plan to senre or have served a mission.
In regards to attendance at their Sunday meetings, most of them attended 
sacrament meeting 2-3 times a month (46.7%) or every week (46.6%), but when 
it came to Sunday school attendance, nearly one-fourth (23.3%) attended once a 
month or less, and one-third attended Relief Society/Priesthood once a month or 
less. Twenty-seven percent reported that they sometimes or frequently worked 
on Sundays. Two-thirds of this group lived with roommates. In regards to their 
parents’ feelings about religion, 87% responded that it was very important to their 
mothers and 72% responded that it was very important to their fathers. Although 
this group enrolled in but did not complete an institute class, 93.5% felt that 
taking an institute class was important to their parents.
Research Question 3. What factors Influence some eligible young, 
single, LDS adults to not enroll In an Institute class?
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The results reported by those who did not enroll in an institute class show 
some interesting trends. When asked to rank their reasons for not enrolling in an 
institute class, some did rank their reasons, but most simply checked the 
reasons that applied to them. Work, school, not enough time, lazy, don’t want to, 
not involved in school were the main reasons listed. Over half of this group 
(52.5%) indicated they would not enroll in Institute next semester.
Their mean regarding religious practice was 3.246, which is over a full 
point below those who enrolled in and completed an institute class (4.430). Their 
religious feelings and beliefs reflected 44% as undecided or disagree that God 
approves of the way they were living their life. Fifty-three percent did not pay 
tithing. In regards to their future plans, 64.6% plan on being active in church, 
54.7% pian on graduating from college, 61.9% plan on getting married in the 
temple and 81.5% plan on having a job/career.
It is interesting that 75% felt religion was one of the most or the most 
important things in their life. While not as high as the other two groups, 55% of 
Group C respondents graduated from seminary, but 45% had not received their 
Patriarchal blessing. When mission plans are compared by gender, 43% of the 
males are undecided or do not plan on senring missions and 57% have senred or 
plan to serve missions. Concerning attendance at Sunday meetings, there was 
an interesting trend: 41.3% attend Sacrament meeting every week and 22% 
attended once a month or less. The percentages were almost reversed on the 
other two Sunday meetings with 28.6% attending Sunday school every week and
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44.4% attending once a month or less; and 25.4% attending Relief 
Society/Priesthood every week and 47.6% attending once a month or less.
Those who did not enroll in an institute class worked many more hours 
with 60% working over 26 hours per week. Fifty-two percent sometimes or 
frequently worked on Sunday. Fifty-four percent felt that religion was important 
in their mothers' lives, while 55% felt religion was important in their fathers' lives.
Research Question 4. Does being a matricuiating student in an 
educationai institution or system appear to be related to their decision?
When comparing matriculated young, single, LDS adults to non- 
matriculated young, single, LDS adults in regards to Institute class outcome, it 
was found that two thirds of respondents were matriculated and one third were 
not. Of those who did not enroll in an institute class, just over half (53%) were 
matriculated and just under half (47%) were not, compared to a three to one ratio 
of those who enrolled in and completed an institute class being matriculated. It 
was about the same with those who enrolled in and stopped attending an 
institute class with just under three-fourths (72%) being matriculated and just 
over one-fourth (28%) being non matriculated.
Conciusions
Those who enrolled in and completed an institute class were not as strong 
in their plans to graduate from college and have a job/career. Crosstabs were 
done by gender and it was found that females in this group indicated that they 
did not plan on graduating from college or having a job/career. It is 
recommended that Institutes consider incorporating information concerning the
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need for an education in their offerings and clarify when a job/career might be 
needed. This might be done by assisting in the analysis of the relationship 
between religion or religious practice and work/occupation.
Currently, those who register for an institute class come to the institute for 
that purpose. To increase enrollment, at the beginning of each semester 
ecclesiastical leaders should encourage each person not enrolled in an institute 
class to enroll. Registration tables at all social activities and Sunday meetings 
the first few weeks of the semester would facilitate enrollment in the institute 
program.
The attitudes of those who enrolled in and stopped attending an institute 
class suggest that they do not perceive Institute to be a part of their personal 
religious practice. Balancing school and work is a challenge for many young 
adults. They feel Institute is important, but when pressures of school and/or 
work mount, they do not persist. A number of them are living with roommates 
and are away from home for the first time hence they are making their own 
decisions for the first time in their livrs. They have to decide for themselves what 
is important and what they will or will not do. Those who enrolled in and stopped 
attending an institute class appear to be more uncertain about applying their 
personal religiosity and do not persist because of conflicts with school and work. 
Therefore it is recommended that the institutes reach out to them when they first 
stop attending by having teachers and class peers contact them to see why they 
stopped attending and encourage them to change their schedule and select a 
time when they can attend an institute class.
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Even though there was an increasing level of religiosity within the three 
groups from those who did not enroll in an institute class to those who enrolled in 
and completed an institute class, the overall religiosity of all those completing the 
survey was relatively high. They felt religion was important, had plans to be 
active in the Church, and planned on taking an institute class next semester. 
They attended at least one of their Sunday church meetings and had graduated 
from seminary while in high school. They did not perceive taking an institute 
class was part of their religiosity.
An emphasis should be placed on numbering all potential young adults in 
the St. George area, naming them, and inviting them to participate in the institute 
program.
Finally, because matriculated students were more likely to participate in 
the institute program even though the program has been expanded to include all 
young, single, LDS adults, there is a clear indication that getting the word to non- 
matriculated students provides an area for growth. The perception that Institute 
is for matriculated students should be addressed by administrators, instructors, 
and ecclesiastical leaders. A night Institute program for non-matriculated, 
working students should be encouraged.
Recommendations for Further Studies
1. Replicate this study at the university level to see if the actions of 
juniors and seniors follow the norm of freshmen and sophomores. Definitions 
and terms should be standardized to insure a valid study.
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2. Do a follow-up study on those who enrolled and stopped attending an 
institute class, but said they planned on taking one next semester to see if their 
intention became a reality.
3. Create a profile of college students and non-college students that 
identifies which factors influence them to enroll or not enroll in an institute class.
4. Conduct a study that determines a person’s motivation for signing up 
for Institute, i.e. if he/she did it on their own or after they were encouraged to by 
a parent, ecclesiastical leader, instructor, or friend. Compare the motivating 
factor to the completion rate.
5. Identify the current teachings of the Church regarding women getting 
an education and compare it to the attitude and perception of young LDS women 
concerning the need for education in their lives.
6. Check to see if the teaching style, personality availability of the institute 
instructors effect the decision of young, single, adults to enroll, complete, or not 
enroll in an institute class.
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DATE: April 25, 2000
TO: John Naegle
Educational Leadership 
M/S 3002
FROM: William E. Schulze, Director
Office of Sponsored Programs (xl357)
RE: Status of Human Subject Protocol Entitled:
“Factors Affecting Enrollment and Retention at The Church of Jesus Christ of 
Latter-Day Saints St. George Institute of Religion”
OSP # 303s0400-022
This memorandum is official notification that the protocol for the project referenced above has 
been approved by the Office of Sponsored Programs. The approval is for a period of one year 
fi’om the date of this notification and work on the project may proceed.
Should the use of human subjects described in this protocol continue beyond a year from the date 
of this notification, it will be necessary to request an extension.
If you have any questions or require assistance, please contact the Office of Sponsored Programs 
at 895-1357.
cc: OSP File
Office OT bponsoreo rrcgrams 
4505 Maryland Parkway • Box 451037 •  Las Vegas, Nevada 39154-1037 
(702) ass-’ 357 •  FAX (702) 395-4242
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INSTITUTE ENROLLMENT AND COMPLETION SURVEY
Answsr on* of #he firat throo quosUom, thon anowor the rest of the quettione as
they apply to you.
1. If you are enrolled and will complete an institute class this semester, indicate 
how Important the following reasons are in your decision to do so.
T3
I I !I
To assodate with other LDS
To abide by the Prophet’s counsel
To balance secular with spiritual leaming
To prepare for temple marriage
To prepare for a mission
To assodate with institute teachers
To please parents
To be involved in institute adivities/social 
life
To study the scriptures/gospel
Other
2. If you did not enroll in an institute dass this semester, indicate which of the 
following best describes your reasons. If more than one, rank main reason 1, 
next 2, etc.
.Classes are not interesting 
.Teachers are not interesting 
.Conflict with school 
.Conflict with work 
.Have not been invited by faculty 
.Have not been invited by my Bishop 
.Institute is for college students only 
.Not enough time 
.1 don't fit in
.Other_____________________
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3. If you urolled In and miooomd aWndlna an Institute dass tfiis semester, 
indicate which of the following best describes your reasons. If more than one. 
rank main reason 1, next 2. etc.
 Classes are not interesting
 Teachers are not interesting
 Conflict with school
 Conflict with work
 Institute is for college students only
_Not enough time
.Withdrew from school 
.1 don’t fit in 
.Other___________
4. Where did you register for institute? Cirde one:
1 Went to the institute
2 In my ward
3 At a fireside
4 At a dance
5 Did not register
5. Did you attend the dass for which you registered? Cirde one:
Yes No Changed into another dass Did not register
6. How many institute dasses have you taken?
None 1 2 3 4 5 6 over 6 not sure
7. Do you plan to register for institute next semester?
Yes No Why or Why not?
The next three questions ask for you to write your response
8. What additional comments do you have for improving the institute?
9. What other classes would you like to see taught?
10. What other times should dasses be held at the institute?
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11. During the past year, how often did you do the following?
TB
% i  =I II eg a
_t IIf( B O  »
Read the scriptures by yourself
Think seriously atx)ut religion
Pray privately once a day (other than 
t)le88ing food)
Pray privately twice a day (other than 
t)le88ing food)
Pray with your family (those with whom 
you live)
12. How well do the following statements describe your personal feelings and
beliefs?
I
aa-
? %
My relationship to God is important to me
1 lived before 1 came to earth
1 believe the Book of Mormon is the word 
of God
1 believe that God exists
1 believe Jesus Christ is the Son of God
Jesus Christ atoned for my sins
Joseph Smith saw God and Jesus Christ
1 believe Joseph Smith was a prophet
1 believe President Hinckley is the living 
prophet today
1 feel God approves of the way 1 live my 
life
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13. Are you a: Circle one
Full tithe payer Partial tithe payer Non-tithe payer (Don’t pay tithing)
14. As you think about the future, which of the following things do you think you 
will do?
I I
i.? g S.'S I,
Be active in the church
Graduate from college
Get married in the temple
Have a job/career
15. Overall, how important is religion in your life? Circle one
1 It is the most important thing in my life
2 It is one of the most important things in my life
3 it is somewhat important in my life
4 It is not very important in my life
5 It is the least important thing in my iife
16. How many years did you take seminary?
0 less than 1 1 year 2 years 3 years 4 years
17. Did you enjoy your seminary experience?
Yes No Why or Why not?
18. How old were you when you received your Patriarchal Blessing?
Not yet 11-13 14 15 16 17 18 19 20 21-24 25+
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20.
21.
ts I I I s S*
It has been a source of comfort
It has guided me in making decisions 
in my life
It is a revelation from God for me 
personally
Have you served a mission? If not, do you plan to?
Yes No Yes No Undecided
How often during the last three months have you attended the following?
Ia a0)
I
Sacrament Meeting
Sunday School
Priesthood or Relief Society
22. If you are currently employed, how many hours do you work each week? 
Circle one
1 Less than 10 hours
2 10-25 hours per week
3 26-40 hours per week
4 41-60 hours per week
5 More than 60 hours per week
23. As part of your employment, do you work on Sunday? Circle one 
Never Almost Never Sometimes Frequently Almost always
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24. Do you live with: Circle one
1 Father and Mother
2 Mother
3 Mother and Step father
4 Father
5 Father and Step mother
6 Roommates
7 Live alone
8 Other___________________
25. Growing up. with whom did you live?
1 Father and Mother
2 Mother
3 Mother and Step father
4 Father
5 Father and Step mother
6 Other_____________
26. In your opinion, how important is/was religion in your mother’s life?
1 Very important
2 Important
3 Somewhat important
4 Not important
27. In your opinion, how important is/was religion in your father’s life?
1 Very important
2 Important
3 Somewhat important
4 Not important
28. Do/would your parents feel that taking an institute dass is important?
Circie one
1 Very important
2 important
3 Somewhat important
4 Not important
29. Are you currently enrolled at any area institution of higher education (i.e. Dixie 
State College, SUU, etc.)?
Yes No
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30. How many hours are you currently taking? Circle one
0 1-4 5-10 11-15 Over 15
31. How many semesters of college have you attended?
0 1 2 3 4 5 6 Over 6
32. Which degree are you seeking?
1 Associate of Science Degree
2 Associate of Arts Degree
3 Associate Applied Science Degree
4 Undecided
5 None
33. Circle one: Female Male
34. Circle your age:
18 19 20 21 22 23 24 25 26 27 28 29 30
Thank you for your participation in this survey
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INTERVIEW QUESTIONS
1. What additional factors would you add or change regarding the decision 
making process? What other options would you list?
1-3
2. To what extent have you participated in institute? What has been your 
experience? What else would you ask about Institute?
4-10
3. Some of the questions were of a very personal nature, were there any 
questions that you hesitated to answer?
11-15,21
4. Tell me about your family. How many are in your family? Where do you fit? 
Are both parents in the home? Where are you from? Is you family active in the 
church? Are the attitudes of your parents the same as yours? Have your 
attitudes changed?
24-28
5. What would you add concerning serving a mission (part B)?
16-20
6. What would you change about this study? Now that you are pretty familiar 
with this survey, is there anything you would like to add or contribute to it? Is 
there anything the study should have asked and didn't?
7. How is your attitude about iife? Yourself? Church?
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